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ABSTRACT

Background. IQ tests given to Roma children by J.P. Rushton and J. Cvorovic (2007)
using non-verbal tests, and a new study by D. Dolean and A. Calugar (2020) have sup-
ported the conclusion that the Roma are less intelligent than white people. But even these
nonverbal tests used the official language of the country for instructions. So, if the children
did not understand the instructions, they obviously could not perform the tests correctly.
There was no Romani translator available nor were the instructions given in the children’s
mother tongue. Nor did those authors take into consideration the Nazis’ research done
by pseudo-scientists during World War II, or know what the consequences of this kind of
research could be. We argue that Roma children, being bilingual, have knowledge of dif-
ferent Romani grammatical categories, and that their knowledge of their mother tongue
helps them to understand the Theory of Mind (ToM), which is another type of intelligence.
The connection between language and solving Theory of Mind tasks is also an important
aspect of the development of children’s intelligence.

Objective. This study addresses the following research questions: 1) At what age
do Roma children know what kind of grammatical categories in their mother tongue
(L1) and in their second language (L2)?; and 2) How is knowledge of these grammatical
categories related to the understanding of ToM tasks? Our hypothesis was that if a child
knows more about the complex grammatical categories in one of the two languages he
speaks (L1 or L2 ), it will help him gain better understanding of the ToM in the other
language.

Design. Thirty preschool Roma children from Croatia were divided into three age
groups (3-4 years old; 4-5 years old; and 5-6 years old), with 10 children in each group.
They were tested with two types of tests: a Romani language assessment test which meas-
ured the children’ level of knowledge of different grammatical categories in their mother
tongue (Romani) and their second language (Croatian). The second type of tests involved
the two classical False Belief tasks which measure the level of the children’s Theory of Mind
in both languages.
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Results. When performing the Romani language test, the children by the age of 5
years showed a high level of knowledge of the very complex grammatical categories of
their mother tongue. As they grew older, their knowledge grew as well. The boys were
initially much more knowledgeable than the girls, but at around 5 years, their knowledge
on the grammatical categories was equalized. Their knowledge of the grammatical catego-
ries helped the children perform the Theory of Mind tasks better in their mother tongue
(Romani). The children’s knowledge of Croatian (their second language, L2) was limited.
That also influenced their performance of the Theory of Mind tasks.

Conclusion. Previous studies have looked at the connection between different as-
pects of syntax and the Theory of Mind. In my study I was looking at the connection
between knowledge of complex grammatical categories and performance on Theory of
Mind tasks. The children’s knowledge in their mother tongue helped them in solving
Theory of Mind tasks in Romani. What was not expected were the gender differences
between the children. The boys’ knowledge in Romani was better than the girls’ The boys’
limited knowledge of Croatian was a reason for their lower performance in the Theory of
Mind tasks. In Theory of Mind tasks the girls with better knowledge of Croatian showed
better results.

Keywords: Roma children; Language Learning; Theory of Mind; Romani; Croatian.

Highlights:

« Racist IQ research with Roma children showed that they have lower results as
white children.

o The children’s knowledge of their mother tongue is not taken as an asset.

o A new test in the Romani language has been developed to measure knowledge of
the complex grammatical categories in Romani.

« Knowledge of Romani grammatical categories helped the children to correctly
solve Theory of Mind tasks.

« Roma boys know Romani better than Roma girls.

« Roma girls are better in Croatian as their L2, and they do better on Theory of Mind
tasks in Croatian.

AHHOTALIVS

AxtyanpHocTh. Tectnl IQ, mpoBenenHble ubiraHckuM fetsiMm J.P. Rushton and
J. Cvorovic (2007) ¢ ucronp3oBaHueM HeBepbOaIbHBIX TECTOB, a TAK)Ke HOBOE MCCIIEN0-
BaHue, nposegeHHoe D. Dolean u A. Calugar (2020), mpuBOfAT K BBIBOAY O TOM, YTO
IbIraHe OKa3bIBAIOTCS MeHee YMHBIMIL, 4eM 6ertble mopy. Ho maxe B 9Tux HeBepOaIbHbIX
TeCcTax JyIsl 3aJaHsl MHCTPYKIMIL UCIIONB30BaICS OQUIMAIBHBIN A3BIK CTPAHBL. TaKuM
06pas3oM, eci ZeTu He MOHMMAIU MHCTPYKLUM, OHM, OYEBUTHO, HE MOI/IM HPaBU/Ib-
HO BBIIIO/IHUTD TeCThL. [IepeBOfjuMKa ¢ IbIFAHCKOTO A3bIKa He OBIIO, KaK M MHCTPYKLWIL,
IIpeJ/IOKEHHBIX Ha POIHOM A3bIKe fleTell. DTU aBTOPbI TaK>Ke He IPMHMMAaIN BO BHMMa-
HIe VICCTIeTIOBAHA HAIlVICTOB, TPOBEfleHHbIE TICEB/IOYIEHBIMI BO BpeMs Bropoit Mupo-
BOJI BOVIHBI, ¥ He 3Ha/IM, KAKVIMY MOTYT OBITH IOC/IECTBYA TAKOTO POJa UCCTIeLOBAHMIL.
MbI yTBepsKziaeM, 4TO L{bITAHCKIE JIeTH, Oyyuy ABYA3bIYHBIMY, BIA/ICI0T Pas/IMIHBIMU
IrpaMMaTNYeCKVIMI KaT€TOPYAMM LIBITAHCKOTO A3BIKA, U YTO UX 3HaHJE POJHOTO SA3bIKa
TIOMOTAeT ¥ B IOHMMAHNIY MOJE/N ICUXNIEeCKOT0, KOTOpasi ABJIAETCS ellle OFHNUM TUIIOM
uHTe/UIeKTa. CBA3b MeX/Ty A3BIKOM U PellleHMeM 3aJiad MOJIe/I IICUXIYEeCKOTO TaKXKe AB-
JIIeTCS BXKHBIM aCIIeKTOM [T03HABATE/IbHOTO PA3BUTIIA 9THX JieTel.

Ilenn. B nanHOI paboTe ObUIN TOCTAB/IEHBI CIEAYIOLIIe MCCTIEN0BATEeNbCKIE BOIIPO-
cbl: 1) B kakoM Bo3pacTe IbITAaHCKNE TeTY HOHMMAIOT TUIIBI PAMMATIYeCKIX KaTerOpuit
Ha UX pofHOM s3bike (L1) 1 Ha ux BropoMm ssbike (L2)?; 1 2) Kak sHaHMe 3TUX rpaMMaTH-
YeCKUX KaTeropyil CBA3aHO ¢ IOHMMAaHVEM 3afiad Mofen neyuxmndeckoro? Harmra rumo-
Te3a 3aK/II0Yanach B TOM, YTO /i peGeHOK 3HaeT GOJIbIIle CIOKHBIX TPAMMATHYECKIX
KaTeropuii Ha OTHOM U3 JBYX SI3BIKOB, Ha KOTOPBIX OH roBopuT (L1 mmu L2), 370 ToMOoXKeT
eMy JTydqIlle HOHATh MOJIe/b ICUXITYECKOTO Ha IPYTOM A3BIKe.
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Jusaits. TpuauaTh LBIraHCKUX JETEN JOUIKOIBHOIO BO3pacTa u3 XopBarum Obuin
pasfielieHbl Ha TPY BO3pacTHbIe Ipymmsl (3—4 ropma, 4-5 et u 5-6 net), mo 10 mereit B
Kajoit rpymme. OHM ObUIM IIPOTECTUPOBAHBI C IOMOIIBIO ABYX TUIIOB T€CTOB: TECTOM
HA YPOBEHb BJIa[IeHNS LIBITAHCKMM A3bIKOM, KOTOPbII U3MEPSA/I yPOBEHb 3HAHMIA JeThbMM
Pas/IMYHBIX TPAMMATUUECKIX KaTeTOPIIl Ha MX POJHOM sA3bIKe (IIBITAHCKUIT) U MIX BTOPOM
A3bIKe (XOpBaTCKMIT). BTOpOIt TUII TeCTOB BK/IIOYA/I IBA K/TACCUYECKNX 3a/JaHMA Ha TOX-
HOe yOeXeHIe, KOTOpble MI3MePsIN YPOBEHb AETCKOI MOJE/N ICHUXIIeCKOTo Ha 0601x
A3bIKAX.

Pesynbrarpl. [Ipy BBIOTHEHNN TeCTa HA YPOBEHD B/IA/IEHN IIBITAHCKMM SA3BIKOM
TeTV B BO3pacTe 5 JIeT IOKa3a/lyu BHICOKMIA YPOBEHb IOHMMAHNA 04Y€Hb C/IOKHBIX TPaM-
MaTUYeCKUX KaTerOpuii CBOEro pogHoro sAsbika. [lo mepe Toro, Kak geTu CTaHOBUINACH
CTapIle, X ypOBEHb HOHMMAHMA TaK)Ke Bo3pacTasl. MambunKy M3HaganbHO TIOKA3bIBA/IN
ropasno GONbIIYI0 OCBEOMIEHHOCTD, YeM AeBOYKM, HO IIPUMEPHO B 5 JIeT IOHMMaHue
Ma/Ib4MKaMI U [[eBOYKAMM IPaMMAaTUYECKUX KaTeropuii BhIpaBHUBANOCh. [Ipu sTom
3HaHMe TPAMMaTUYECKUX KaTerOpyii IIOMOrajio E€TAM JIy4dile BBIIONHATDL 3aJaHNs Ha
MOJIe/Ib IICHXMYECKOTO Ha VX POTHOM A3bIKe (LIBITAHCKOM). 3HaHUA JeTeil XOPBaTCKOTO
A3BIKA (VX BTOPOTO 5I3bIKa, L2) GBI OrpaHNYeHHBIMI. DTO TAK>Ke IOB/IIAIO Ha BBIION-
HeHIe MU 3aJJaHMIl Ha MOJIe/Ib IICUXIYECKOTO.

BriBoppl. B cyliecTBYIOIIX MICCIENOBAHMAX PACCMATPUBACTCSA CBA3h MEX/Y Pas-
JVYHBIMM ACTIeKTaMM CUHTAKCUCA ¥ MOJENbI0 ICUXMIeckoro. B aHHOM MccesoBa-
HMM MBI M3y4a/li CBA3b MEXly IIOHVMaHUEM CTIOXKHBIX TPaMMATIYeCKIX KaTeropuii 1
BBINIO/THEHNEM 3a/JaHMIT Ha MOJIe/b IICuXudeckoro. OOGHapy>KMI0Ch, 4TO 3HAHME IPaM-
MaTUYECKMX KaTeTOpUil POJHOTO A3bIKA IIOMOTAET JieTAM B BBIIIOTTHEHUN 3alaHNIT Ha
MOfie/Ib TICHXMYeCKOTO Ha IIbITAHCKOM A3bIKe. HeoXXMJaHHBIM [I1 HAC Pe3y/IbTaToOM
CTa/I0 Ha/M4Me TeH/IePHbIX pasmnymii Mexxay geTbMu. [loHMMaHMe rpaMMaTIYeCKIX
KaTeTOpMif IIHITAHCKOTO A3bIKA Y Ma/IbUMKOB OKa3a70Ch Jydlle, 4eM y feBouek. Orpa-
HJYeHHble 3HAaHMA Ma/IbYMKOB B XOPBAaTCKOM f3bIKe OKa3a/MCh IPUYMHOI X 6omee
HM3KOJ YCIIEUIHOCTH B BBINIOJTHEHNM 3aJAHMIT MOJIe/IM ICUXMYecKoro. B sajanmax mo-
Tenmy TICUXIYEeCKOTO AeBOYKY C TyJIIMM 3HaHMEM XOPBAaTCKOTO A3BbIKA IOKa3alu Iyd-
1Y€ Pe3y/IbTaThI.

Kniouesvie cnosa: 1Ipiranckue fieTn; yCBOEHME A3bIKA; MOZIENDb ICUXMIECKOTO0; IbI-
TaHCKMIA; XOPBaTCKUIA

KiroueBbie momoxeHms:

o Pacucrckme nccnegoBanua IQ LpITaHCKUX AeTeil TTOKa3a, YTO Y 9TUX JleTell
6oree HI3KME Pe3y/IbTAThI, YeM Y APYIVIX JlETelL.

o B aTMX MccnefoBaHMAX He NPUMHMMANCA BO BHUMAaHNUE YPOBEHb BJIajleHNA
I[BITAHCKVIMY JIETbMI VIX POJTHBIM SI3BIKOM.

o Bbu1 paspaboTaH HOBBII TECT Ha IIBITAHCKOM sI3bIKE AJIsI U3MEPEHNIsT TIOHNMAHVIS
C/IOKHBIX TPAMMATIYeCKIX KaTeTOPIII IIBITAHCKOTO A3BIKA.

o IloHMMaHMe rpaMMaTNYeCKMX KaTerOpMil IIBITAHCKOTO fA3bIKA IIOMOTAIO JAETAM
IIPaBIIBHO BBIIIO/IHATD 3aJJaHNA Ha MOJIE/Ib ICUXIYECKOTO.

o IIpIraHCKMe ManmbYMKM IOHMMAIOT IIBITAHCKUI A3BIK JTydlle, YeM I[bITaHCKMe
JIEBOYKI.

o IIpIraHckue HeBOYKM JIyYlle BIAJCIOT XOPBATCKMM A3bIKOM (L2), 1 oHM mydire
CIIPaBIIAIOTCA € 3a[JAHNAMI Ha MOJIe/b IICUXMYECKOTO Ha XOPBATCKOM SI3BIKe.

RESUMEN

Introduccion. Las pruebas de coeficiente intelectual con nifios romanies utilizando
pruebas no verbales de Rushton y Cvorovic (2007) y un nuevo estudio de Dolean y Calu-
gar, (2020), llegaron a la conclusién de que los romanies son menos inteligentes que los
blancos. Incluso de forma no verbal, estas pruebas utilizan el idioma oficial del pais para
las instrucciones. Si los ninos no comprenden las instrucciones, no pueden realizar las
pruebas correctamente. No hay traductor al romani, y las instrucciones tampoco se dan en
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la lengua materna de los nifios. Esos autores no toman en consideracion la investigacion
nazi que fue realizada por pseudo investigadores durante la Segunda Guerra Mundial y no
saben cudles podrian ser las consecuencias de este tipo de investigacion. Argumentamos
que los nifios romandes, al ser bilingiies, tienen conocimientos sobre diferentes categorias
gramaticales romanies y su conocimiento de su lengua materna ayuda a los ninos a com-
prender la Teoria de la Mente (ToM), que es otro tipo de inteligencia. La conexion entre el
lenguaje y la resolucion de tareas de Teoria de la mente también es una parte importante
del desarrollo de inteligencia de los nifios.

Objetivo. El estudio responde a las siguientes preguntas de investigacion: a) ;a qué
edad conocen los nifos romanies qué tipo de categorias gramaticales en la lengua materna
(L1) y en su segunda lengua (L2)? b) como se relaciona el conocimiento de las categorias
gramaticales con la comprension de las tareas de ToM. La hipdtesis es que si el nifio cono-
ce mejor las categorias gramaticales complejas de los dos idiomas que habla (L1 o L2) le
ayudard a comprender mejor la ToM en ese idioma.

Diseiio. 30 niflos preescolares romanies de Croacia divididos en tres grupos de edad
(1 gr. 3-4 anos; 2 gr. 4-5 afios; 5-6 anos) — 10 nifios en cada grupo, fueron evaluados
con dos tipos de pruebas: Prueba de evaluacion del idioma romani que mide el nivel de
conocimientos de los nifos sobre diferentes categorias gramaticales en su lengua materna,
el romani y su segunda lengua, el croata. El segundo tipo de pruebas consistio en las dos
tareas clasicas de Falsa Creencia que miden la Teoria de la Mente de los niflos en ambos
idiomas.

Resultados. Al realizar la prueba de idioma romani, los nifios a la edad de 5 afios
muestran un alto nivel de conocimiento de las categorias gramaticales muy complejas
de su lengua materna. Con el crecimiento de la edad, su conocimiento también estd
creciendo. Los chicos son mucho mejores que las chicas pero alrededor de los 5 afios
se igualan sus conocimientos sobre las categorias gramaticales. El conocimiento de las
categorias gramaticales ayuda a los nifios a realizar mejor la tarea de Teoria de la mente
en su lengua materna, el romani. El conocimiento de los nifios sobre el croata como
segunda lengua L2 es limitado. Eso también influye en el desempefio de la tarea de
Teoria de la mente.

Conclusion. Los estudios anteriores buscaban la conexion entre diferentes as-
pectos de la sintaxis y la Teoria de la mente. En mi estudio busqué la conexion entre
el conocimiento de categorias gramaticales complejas y la tarea de Teoria de la mente.
El conocimiento de los nifios en su lengua materna les ayudé también a resolver la
tarea de Teoria de la mente en romani. Algo que no se esperaba fueron las diferencias
de género entre los nifios. El conocimiento de los niflos en romani es mejor que el
de las nifias. El conocimiento limitado de los chicos en croata fue una razén para
mostrar un menor rendimiento en las tareas de Teoria de la mente. En las tareas
de Teoria de la mente, las chicas con mejores conocimientos en croata obtuvieron
mejores resultados.

Palabras clave: Ninos romanies; aprendizaje de idiomas; Teoria de la mente; Romani;
Croata; pruebas de IQ

Destacados:

« Lainvestigacion del coeficiente intelectual racista con nifios romanies muestra que
tienen resultados mas bajos como ninos blancos.

« El conocimiento de los nifos en su lengua materna no se toma como un activo

o Se desarrolla una nueva prueba en idioma romani para medir el conocimiento de
las categorias gramaticales complejas en romani

o El conocimiento de las categorias gramaticales del romani ayuda a los nifios a re-
solver correctamente las tareas de Teoria de la mente.

« Los chicos romanies dominan mejor romani que las chicas romanies.

« Las nifias romanies son mejores en croata como su L2 y son mejores en tareas de
Teoria de la mente en croata.
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RESUME

Origines. Des tests de QI avec des enfants roms a laide de tests non verbaux de
Rushton et Cvorovic (2007) et d’'une nouvelle étude de Dolean et Calugar (2020) sont
parvenus a la conclusion que les Roms sont moins intelligents que les Blancs. Méme non
verbaux, ces tests utilisent la langue officielle du pays pour les instructions. Si les enfants
ne comprennent pas les instructions, ils ne peuvent pas effectuer les tests correctement. Il
ny a pas de traducteur en romani ou les instructions ne sont pas données dans la langue
maternelle des enfants. Ces auteurs ne prennent pas en considération les recherches nazies
qui ont été effectuées par des pseudo-chercheurs pendant la Seconde Guerre mondiale
et ne savent pas quelles pourraient étre les conséquences de ce type de recherche. Nous
soutenons que les enfants roms étant bilingues ont des connaissances sur différentes ca-
tégories grammaticales romani et que leur connaissance de leur langue maternelle aide
les enfants & comprendre la théorie de lesprit, qui est un autre type d’intelligence. Le lien
entre le langage et la résolution de la tache de théorie de lesprit est également une partie
importante du développement de l'intelligence des enfants.

Objectif. Létude répond aux questions de recherche suivantes : a) a quel 4ge les en-
fants roms connaissent-ils le type de catégories grammaticales dans la langue maternelle et
dans leur langue seconde ? b) comment la connaissance des catégories grammaticales est
liée a la compréhension des taches de la théorie de 1" esprit. Chypothese est que si lenfant
connait mieux les catégories grammaticales complexes des deux langues qu’il parle (langue
maternelle ou langue seconde) cela l'aidera a mieux comprendre la théorie de 1" esprit dans
cette langue.

Mise au point. 30 enfants roms préscolaires de Croatie répartis en trois groupes d'age
(1gr. 3-4 ans ; 2gr. 4-5 ans ; 5-6 ans) — 10 enfants dans chaque groupe, sont testés avec
deux types de tests : Test dévaluation de la langue romani mesurant le niveau de connais-
sance des enfants sur différentes catégories grammaticales dans leur langue maternelle —
le romani et leur deuxieme langue — le croate. Le deuxieme type de tests comprenait les
deux taches classiques de fausses croyances mesurant la théorie de lesprit des enfants dans
les deux langues.

Résultats. En réalisant le test de langue romani, les enfants a I'dge de 5 ans montrent
un niveau élevé de connaissance des catégories grammaticales trés complexes de leur
langue maternelle. Avec la croissance de I'age, leurs connaissances augmentent égale-
ment. Les gar¢ons sont bien meilleurs que les filles mais vers 5 ans leurs connaissances
sur les catégories grammaticales sont égalisées. La connaissance des catégories gramma-
ticales aide les enfants a mieux effectuer la tache de théorie de lesprit dans leur langue
maternelle — le romani. Les connaissances des enfants sur le croate comme deuxiéme
langue sont limitées. Cela influence également la performance de la tache Théorie de
lesprit.

Conclusion. Les études précédentes examinaient le lien entre les différents aspects
de la syntaxe et la théorie de lesprit. Dans mon étude, je cherchais entre la connexion
de la connaissance des catégories grammaticales complexes et la tache de la théorie de
lesprit. La connaissance des enfants dans leur langue maternelle les a également aidés a
résoudre la tache de théorie de lesprit en romani. Quelque chose qui nétait pas attendu
était les différences de genre entre les enfants. Les connaissances des gar¢ons en romani
sont meilleures que celles des filles. La connaissance limitée des gar¢ons en croate était une
raison de montrer des performances inférieures dans les taches de théorie de lesprit. Dans
les taches de théorie de Iesprit, les filles qui ont une meilleure connaissance du croate ont
obtenu de meilleurs résultats.

Mots-clés: Enfants roms; apprentissage des langues; théorie de lesprit; romani; croate;
tests de QI
Points principaux:
o Des recherches sur le QI raciste auprés denfants roms montrent qu’ils ont des ré-
sultats inférieurs a ceux des enfants blancs.
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o La connaissance des enfants dans leur langue maternelle nest pas considérée
comme un atout

 Un nouveau test en romani est développé pour mesurer la connaissance des caté-
gories grammaticales complexes en romani

o La connaissance des catégories grammaticales romani aide les enfants a résoudre
correctement les taches de théorie de lesprit.

o Les garcons roms connaissent mieux le romani que les filles roms.

o Les filles roms sont meilleures en croate que leur langue seconde et elles sont meil-
leures dans les taches de théorie de lesprit en croate.

Introduction

A new psychological study by two Romanian psychologists (Dolean & Calugar, 2020),
which measured the IQ of Roma children with the Raven’s Progressive Matrices test
(RPM), set out “to expand (Rushton & Cvorovi¢s, 2007) findings by measuring the
general intelligence (g) of an identically sized sample of Roma using the same test
(Raven’s Progressive Matrices, RPM),” but focused on children. Ultimately, Dolean
and Calugar found themselves agreeing with Rushton et al’s conclusion that Roma
are less intelligent than white people, though they attributed a larger share of the dif-
ference to socio-economic causes. Despite offering a strong critique of the use of the
RPM as a culturally biased measurement of “non-verbal” intelligence, they used the
same measurement in their research, producing results that “confirm most of the as-
sumptions of Rushton et al”

The 2007 finding was part of a broader claim propagated by Rushton and his asso-
ciates at the Ulster Institute of Social Research since the 1980s. That claim supports the
dubious theory that people from warmer regions are essentially less intelligent than
people from colder regions, and that genetic differences between “nations” are at least
as important as environmental factors in explaining observed differences between
groups. That research paper was funded in part by the Pioneer Fund, which has been
classified by the Southern Poverty Law Center (https://www.splcenter.org/fighting-
hate/extremist-files/group/pioneer-fund) as a “white nationalist” organization. Since
1937 the Pioneer Fund has supported a coterie of mostly American and British race
scientists, massively funding friendly journals and researchers to propagate eugenic
pseudoscience. Rushton was recently denounced for his racism by the very University
(Western Ontario) at which he had been tenured, in a terrible and unsettling memo-
rial: https://psychology.uwo.ca/people/faculty/remembrance/rushton.html .

Rushton did his work on racial differences in IQ on populations distant from
North America. He took his research to two places where there was less resistance, if
not a welcoming atmosphere, to his claims: South Africa and Eastern Europe (Roma-
nia, in this case), where his particular interest — shall we say target? — was the Roma.

The article in Frontiers in Psychology by Dolen and Calugar (2020) was written as
if none of this history was relevant to a reading of Rushton’s work. Rather than fur-
thering the cause of Romani inclusion — the express purpose of the grant that spon-
sored this research — the publication of this article offered a rationale for continued
unequal treatment by branding the Roma as inferior. The authors failed to note that
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the theories of race and intelligence that they expand upon have been almost univer-
sally discredited on methodological, scientific, and moral grounds (See Yudel et al.,
2016 and Winston, 2020, for examples).

The authors also showed ignorance of the history of the Roma during World War
I, when the Nazis in Germany were doing similar IQ test with Roma children in or-
der to send them to gas chambers in Auschwitz (Justin, 1943). One can easily see that
the differences between the studies during WWII and the ones today by authors such
as Rushton and Cvorovic (2007) and Dolen and Calugar (2020) amount to just one
thing: nowadays authors do not recommend that Roma children be killed because of
their “poor IQ,” as the Nazi pseudo-scientists did.

All the above-mentioned studies are dangerous because they make generaliza-
tions based on a skewed view of the problem. Even when the IQ tests are non-verbal,
the instructions are given in the official language of the country, despite the fact that
not all the tested Roma children know and understand it well. If they do not under-
stand the language, it is quite possible for the children to perform poorly on the test.
In most European countries psychologists doing research with Roma children use
only the official language, and don’t make available a native speaker of Romani to
translate or give instructions in the children’s mother tongue.

The motivation for my study is exactly this: to show how these children perform
psychological tasks when the same tests are given in their mother tongue versus their
second language (the official language of the country).

Nowadays the Roma, although they are citizens of the state in which they live, can
also be considered part of a “stateless nation” (McGarry, 2011). They have the same
language (Romani, which belongs to Indo-Aryan languages) and the same histori-
cal background (they come from India); most of them have a strong Roma identity.
All these factors influence the children in most of the Roma communities in Europe
and around the world, who are still living a traditional life. Many Roma experience
poverty, and very often the children’s poverty and state of knowledge are associated
with each other. Most studies on this population do not consider what the children
know in their native language and culture, because the Romani language is not seen
as something positive. In fact, it is often the exact opposite: some researchers (Bakalar,
2004) and some governments (for example, the Ministry of Education of Bulgaria)
consider knowing Romani as a mother tongue as the biggest obstacle to the “integra-
tion” of Roma children. In other words, if a bilingual child knows his mother tongue,
and cannot be integrated into the school system, it is not the system that is to be
blamed, but the child for his bilingualism, and his family for supporting the child in
learning his mother tongue.

A child’s ability to understand people’s mental states shows that he or she has
developed a Theory of Mind (ToM). Many researchers over the last approximately
50 years have done work on the ToM, but the classical works are those of Wimmer
and Perner (1983) and Premack and Woodroof (1978). The ToM is connected with
understanding of other people’s desires, emotions, beliefs, and intentions. Lately the
interest in bilingual children and their ToM is increasing, and different researchers are
looking for a connection between the knowledge of different grammatical categories
and the ToM. Many researchers argued that it is syntax that plays a significant role
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in theory of Theory of Mind acquisition — from basic syntax such as word order
(Astington & Jenkins, 1999) to more complex syntax such as relative clauses or object
complements (Smith, Apperly, & White, 2003; de Villiers & de Villiers, 2000; de Vil-
liers & Payres, 2002).

The research questions of this study were:

1. To find out at what age Roma children know what kind of grammatical cat-
egories in their mother tongue (L1) and in their second language (L2); and

2. How the knowledge of these grammatical categories is related to their under-
standing of ToM tasks.

My Hypothesis is:

If the child improves his understanding of the complex grammatical categories
from either of the two languages he speaks (L1 or L2), it will help him better under-
stand the ToM in the other language.

Methods

Testing of Romani-speaking children

A test with 9 sub-tests was developed in the Romani language, taking into account
the peculiarities of Romani grammar (Kyuchukov & de Villiers, 2018). The test had
two characteristics: 1) to check the children’s knowledge of different grammatical
categories and 2) to predict the ability of the children to apply their old knowledge to
new phenomena from the same category.

Roma children from the Cergari group in the Kozari put settlement in Zagreb,
Croatia were tested. The children are from the group of Bosnian and Kosovo Roma;
the Bosnian Roma are the majority. In the Roma settlement there is a community kin-
dergarten organized in a private house; there is a minibus which brings the children
to the kindergarten from different parts of the settlement. There are also children who
come from another small settlement, Savica, where the living conditions are extreme-
ly poor: there is no electricity or water, and the houses are made from waste materials.

In the kindergarten there is a native Croatian teacher and a Roma mediator.
The conditions in the kindergarten are poor: there is no computer, limited access to
books, and no sport facilities. The children speak poor Croatian. They know Romani,
but Romani is not used for communication. The parents use it as a secret language.
In most cases the children understand and to some extent speak Romani, but they
get fluent in it around the age of 4-5. The language is learned in the community
from communication with community members and other children. The care of the
children is a responsibility for all community members; everyone takes care of the
children, regardless of whose child it is.

The children were tested with seven sub-tests, outlined below:

Test 1 — Wh-questions: asked whether children give exhaustive answers to ques-
tions such as “who slept where?”

Test 2 — Wh-complements: This test asked whether the children can successfully
comprehend a “long distance” wh question such as “What did mother tell the boy to
buy” with nonfinite and finite-tensed complements.
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Test 3 — Passives: a comprehension test with two forms of passive — action verbs
(hit, kick) and stative verbs (frighten, love).

Test 4 — Sentence repetition: a task with relative clause structures.

Test 5 — Possessives: in Romani, both the gender/ number of the possessor and
the gender/ number of the possessed dictate the possessive morphology. Known and
novel nouns were used to tap expression in a wug-type test.

Test 6 — Tense: Novel verbs were used to tap tense production in a wug-type test

Test 7 — Aspect: Comprehension of ongoing versus completed aspect was tested.

In addition to the language tests, a test on the Theory of Mind was also given to the
children. The Theory of Mind test gives information about the children’s knowledge
of the social relations around them. Two classical False-Belief tasks were given to the
children. Using these Theory of Mind tasks, we tried to see whether there was a con-
nection between the level of children’s understanding of social relations and their lan-
guage development. Both tests were performed in the Romani and Croatian languages.

Three groups of children between 3 and 6 years old (30 children in all), divided
into the following age groups, were tested:

o Group 1. 3-4 years old — 10 children
o Group 2. 4-5 years old — 10 children
» Group 3. 5-6 years old — 10 children

Results

In the Romani language

In Test 1 Wh-questions, the children were shown pictures and asked questions about
who did something, and where it was done. For example: Who sleeps where? or Who
drives where? The results from the first sub-test are shown in Figure 1.

Age group; LS Means
Current effect: F(2, 18)=94637, p=,00155
E fiective mypothesis decompasition
‘ertical bars denote 0,95 confidence intenals
16
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10

Wheopestions Taa soores

34 years old 4-5years old 56 years old
Age group

Figure 1. Wh-questions — total score as a function of Age group
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The figure shows that the children successfully performed this test. As the chil-
dren grew older, their knowledge grew. The differences between the age groups are
statistically significant (p >0.001).

Figure 2 shows the differences between children of different genders and ages
performing the same test.

GenderAge group; LS Means
Current efiect: 2, 18)=4 5382, p= 01551

E fective hypothesis decomposition
Verical bars dencte 0,95 confidence intenals

Wih-questions Total 8 cores

== Gender
= G

T Der m

34 yesrs old 4-F years old 54 years old
Age group
Figure 2. Influence of interaction between factors Gender and Age group
on Wh- questions. Total score as a dependent variable

Figure 2 shows that the boys performed much better on the test than the girls did.
The differences between the two groups are statistically significant (p>0.01)

Age group; LS Means
Current effect: F (2, 16)=6,3801, p= 00918
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“erlical bars denote 0,95 confidence intenvals
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Figure 3. Wh- complements — total score as a function of Age group
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Figure 3 shows the influence of age on the children’s performance on Test 2, wh-
complements. This test included questions such as: “The mother said/told her son to
get her a big pot, but he got her a big glass instead. What did the mother say/tell her
son to get?” The results from this test are shown below.

As one can see from the figure, the groups showed progress with the growth of
age. The differences between the groups were statistically significant (p>0.001). So,
by the age of 5-6 years, the children answered these types of questions more correctly
than did the 3-4 year-olds.

Let us see if there were differences in the performance of this subtest between the
boys and the girls. The results are shown in Figure 4.

Gender; LS M eans
Current efedt: F(1, 16)= 13,635, p=, 00197

E fedtive hypothesis decomposition
Vertical bars denote 0,95 confdence intenals
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Figure 4. Wh- complements — total score as a function of Gender

Age group; LS Means
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Figure 5. Passive verbs — total score as a function of Age group
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Again, the boys did much better than the girls in performing the second subtest.
The differences between the boys and the girls were statistically significant (p>0.001).

Subtest 3 dealt with the children’s knowledge of passive verbs. The children were
shown pictures with multiple choice options and were given sentences such as: The
horse was kicked by the dog. The results are shown in the next figures. Figure 5 shows
the influence of age.

Here also the increase in age went along with increases in the childrens knowl-
edge of this grammatical category, passive verbs. Again, the older children had better
results than the younger children. The differences between the groups were statisti-
cally significant (p>0.000)

What is the influence of gender? The results are shown in Figure 6.
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Figure 6. Influence of interaction between factors Gender and Age group on the Passives
test. Total score as a dependent variable

In the performance of this test, again the boys did better, and the statistical dif-
ferences between the girls and boys were significant. The boys better understood the
passive voice, but by the age of 5-6 years, the knowledge of the boys and girls was
equalized.

In the next sub-test — repetition of sentences — the children had the task of re-
peating simple and complex sentences in Romani. The results are shown in Figure 7
and Figure 8.

Figure 7 shows that the differences between the groups are statistically significant,
and the older children were repeating the sentences much better than the younger
ones (p > 0.01)

Again, in the performance of this test the boys did much better than the girls. The
results are shown in Figure 8.
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Age group; LS M eans
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Figure 7. Repetition — total score as a function of Age group
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Figure 8. Repetition — total score as a function of Gender

The differences between the boys and girls are statistically significant. The boys
could repeat the sentences much more accurately. A big proportion of the sentences
were complex, so in order to be able to repeat them, the child had to have understood
these structures and used them in his communication.

In the next test — Possessives — the children had the task of applying old knowl-
edge to new objects and subjects. For example, to produce a sentence about the horse’s
balloon while looking at a picture is easy for the children, but what happens if we have
an unknown subject and object, for example, Boko as a subject and suki as an object.
Boko and suki are made-up words, which do not exist in the Romani language. Do
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the children know to use the grammatical rules about possessives and apply them to
words that are new to them? The results show that the children could do that suc-
cessfully, and there were no statistical differences between the age groups. All the age
groups performed this test equally well, but when comparing the result of the boys
and girls, we saw again that the boys did better than the girls. The differences are sta-
tistically significant (p>0.0000) This is shown in Figure 9.

Gender; LS Means
Current effect: F (1, 16)=30,748, p= 00004
Effective hypothesis decomposition
Veriical bars denote 0,55 confidenceintenals
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Figure 9. Possessives — total score as a function of Gender

Age group; LS Means
Current efiect: 2, 16%=5.0837, p=01554
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Figure 10. Tense — Total score as a function of Age group
The Tense test showed that the children knew and used correctly the Present,

Future, and Past tenses. Here also, as in the previous test, there were made-up verbs
which do not exist in Romani, and the children were tested as to whether they could
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apply the grammatical rules for the three tenses to verbs unknown to them. The re-
sults show that the children were performing the test successfully, and that there are
statistically significant differences between the groups (p>0.01). This is shown in
Figure 10.

Again, the boys were much better at performing this test. The differences between
the results of the boys and the girls are statistically significant (p >0.0000). This shown
in Figure 11.
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Figure 11. Tense — total score as a function of Gender

Age group; LS Means
Current effect: F(2, 16)=9,7471, p= 00170
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Figure 12. Aspect — total score as a function of Age group

The Aspect tests measured the children’s knowledge of the aspect of the verbs. In
Romani, as in many Slavic languages, there are two aspects: complete and incomplete.
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One and the same verb can show both actions, depending on the suffixes used. How-
ever, the children were given made-up verbs and this tested their ability to apply the
grammatical rules using different suffixes to unknown verbs. The results are given in
Figure 12.

The results of the groups are statistically significant (p>0.001). Older children
were much better at applying the suffixes to unknown verbs than the younger chil-
dren. However, all of them could follow the rules and use them correctly. Who did
better, the boys or the girls? This is shown in Figure 13.

Gender, LS Means
Current efiect F(1, 16)=27 236, p= 00003

E fiective ypothesis decompaosition
Vertical bars denote 0,95 confidence interals

Aspect Total score
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Figure 13. Aspect — total score as a function of Gender

Again, the boys performed better on this test. It seems they knew the rules of this
grammatical category better than the girls did.

In most studies on children’s language development around the world, the girls
are the ones who have better language skills than boys. But as we see in this study, the
boys are actually performing better than the girls on all the tests. This means that the
boys have better developed grammar. But why is that? Why did the boys have better
language skills in Romani than the girls?

In general in this particular community, the language used for communication is
an ethnolect of Croatian. The Roma developed among themselves a variant of Croa-
tian which is different from both standard Croatian and the dialects spoken by Croats.
Any native speaker of Croatian can tell that the Croatian spoken by the Roma has an
accent which makes it very different from the Croatian spoken by Croats.

Roma girls, who are usually kept at home to help their mothers in taking care of
the younger boys and all the household activities, usually hear their mothers speak to
them in an ethnolect of Croatian. The boys, who are more actively involved with their
fathers in activities outside their community, hear their fathers communicating with
them in Romani, because outside the community, Romani serves as a secret language.
So due to the fact that the boys are more often with their fathers, who speak Romani
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to them, they learn Romani better than the girls, who stay at home and hear their
mothers speaking to them in a variant of Croatian.

In the Croatian language

Out of seven sub-tests, three were also performed in Croatian. Here are the results.
The first test was on the wh-questions. The results are shown in Figure 14.
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Figure 14. Wh-questions in Croatian Language as a function of age group
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Figure 15. Complements in Croatian as a function of age group

As in the results of performing this test in Romani, we see that the children’s
knowledge increased as they got older. Older children did better than the younger
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children. There are no statistical differences between the performance of the test by
girls or boys.

The second test was also successfully performed in the Croatian language (See
Figure 15 above).

The children also understood this test very well and answered all questions cor-
rectly. The differences between the groups are statistically significant, and the best
were the older children.

The third test (passives) was a bit difficult for the children because in everyday
Croatian, the passive voice is not used very much. But still it seems as though the
children can perform the test; the results are shown in Figure 16.
ae aoup; LS Means
R2, 18)=5,3228, p=.01527

is decompaosition
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Figure 16. Passives as a function of age group

As can be seen from the figure, the children also performed well on this test.
The differences between the groups are significant, and the older children had better
knowledge about passive verbs than the younger ones.

Theory of Mind Tasks

The children were given two Theory of Mind tasks. They are called False-Belief Tasks,
and the main idea is to check whether the children are able to “read” other people’s
mental states. The first task was called “unexpected contents” — where the child is
shown an empty box of chocolates and is asked what he thinks is in the box. When the
box is opened, the child finds that there are no chocolates in there, but only a pencil.
Then the child is asked two questions: what did he think was in the box when he saw it
for the first time? And what would a doggy puppet think if we showed the box to him?

The second task was called “mis displacement.” Two friends put a ball in a red box;
then the one who put it there goes out and the second friend decides to change the
position of the ball and puts it in the blue box. The first friend comes back and looks
for the ball. The questions is: In which box is he going to look for the ball?

The results are presented in the following figures.
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Figure 17. Unexpected content in Romani as a Function of age group

Figure 17 shows that the younger children were not good at performing the test,
but older children could perform it better. The differences between the groups are
statistically significant. There are no statistical differences between the group of the
boys and the girls.

In the performance of the second False-Belief task, however, there are such differ-
ences. This is shown in Figure 18.
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Figure 18. Mis displacement Task in Romani as a function of Gender

One can see that the boys were better at performing this task. The differences are
statistically significant between the two groups. Although the oldest group showed
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some decrement in the results, still as a group the boys were much better than the
girls.
These were the results in Romani. How did the children perform the same tasks
in Croatian? Figure 19 contains the results from the first task.
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Figure 19. Unexpected content in Croatian as a function of Gender

In performing this task, the boys again achieved better results and in general, all
the children understood the task. But as can be seen, the 3-4 year old girls fell far
behind the 3-4 year-old boys. Although the girls spoke more Croatian, it seems that
they were still less advanced in understanding the social life around them.

Let us see what the children’s results are from the second task. They are shown in
Figure 20.
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Figure 20. Mis displacement in Croatian as a function of Gender
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The results show that the boys again began much better than the girls, but by the
age of 5-6, the girls showed better results than the boys. The differences are statisti-
cally significant, and it seems that the fact that the girls knew Croatian helped them
to get the higher results.

The results from the study show that the boys, who knew better Romani and had
developed high grammatical structures in their mother tongue, were aided in devel-
oping high cognitive abilities and understanding of the social life and mental states
of the people around them. The girls, who are opposite to the boys and who do not
speak good Romani and speak only an ethnolect of Croatian, could not understand
the social life around them and predict the mental states of other people. It turns out
that the girls were not good in Romani as their mother tongue, and they were not
good in Croatian, either.

Roma Parents

I conducted interviews on the children’s language use and knowledge with the parents
of the children from the kindergarten in Kozari put in Zagreb. The interview had 15
questions. It was an adapted version of an interview developed at the University of
Delaware, USA. Here is what I learned from the parents’ answers.

Sixty-seven percent of the parents identified as Roma and 33% as Albanians, be-
cause they spoke Albanian. Usually, Roma families are extended and there is not
just one caregiver. Care for the children is a responsibility of the whole family/whole
community. Very often the children are left in the house for a whole day with elder
siblings in the house or some adult relatives. In this way they have access to different
registers and styles of communication.

Eighty percent of the mothers were illiterate, and 20% had a primary school edu-
cation. The fathers were the ones with higher education — that is, a basic school edu-
cation. But the parents did not have books, including children’s books, at home and
they did not read books to the children. Knowledge about the world was conveyed
orally by the parents and/or elder members of the family.

Thirty-three percent of the families did not have a TV at home and the children
could not have access to TV programs. In the families who had TV at home, the
children watched programs for a maximum of 30 min. per day, because the parents
involved the children in different family activities, and watching TV was considered
to be a waste of time.

None of the families had a computer at home. None of the children had smart-
phones or iPads or any other electronic device. There was no computer at the kinder-
garten either. The children had no experience with electronic devices.

The languages used at homes were primarily Croatian and Romani. Only 33% of
the parents said that they used mainly Albanian at home with their children. These
were Roma families who emigrated from Kosovo because of the war in ex-Yugoslavia,
and they had a strong identity as Albanians, not Roma. The Croatian spoken in the
homes of the Roma and in the whole community was not the standard Croatian but
rather an ethnolect, created by the Roma in their communication among themselves.

Among siblings and in communication with other children from the community,
a mixture of Croatian and Romani was used. The use of Romani was more common
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with fathers and other male adults in the community. The mothers usually spoke
more Croatian.

This small questionnaire actually provided a lot of information about the lan-
guage situation of the children and their families. So, if I had to summarize the situ-
ation in this particular community, the trends are clear: most of the parents are illit-
erate or with low education, but use Romani in communication with their children;
the children do not have access to any childrens books at home; they do not have
possibility to watch TV more than 30 min. a day, and have no access to computers or
other electronic devices. The languages used at home and in the community are an
ethnolect of Croatian, Romani, and Albanian.

Discussion and Conclusions

The results from both the grammatical and Theory of Mind tests showed that although
the Roma children grow up in poverty, they acquire the most complex grammatical
categories. By the age of 5 years, they also can perform the Theory of Mind tasks. The
children do not have access to new technologies such as iPads, tablets, the Internet, or
TV sets. However, they grow up in a community where the communication is mainly
in Romani, and the children from an early age are used to different kinds of registers.

In the search for the connection between language and Theory of Mind up until
now, in general the scientific literature has not paid attention to complex grammati-
cal categories but only took into account the subjects’ knowledge of different aspects
of syntax. In answer to my research questions, I can say that the Roma children fol-
lowed the pathway of all normally developing children learning any language as a
mother tongue. Around the age of 5 years, the Roma children know most of the com-
plex grammatical categories in their mother tongue (L1), and they have the ability to
transfer their old knowledge to new objects and subjects. The children also learn the
Croatian language as their second language (L2) from communication with their par-
ents. It is clear that their knowledge of the grammatical categories is related to their
understanding of ToM tasks. The boys, who know Romani grammatical categories
better, are also better at solving ToM tasks in Romani, and the girls, who are better in
the Croatian language, are better at solving them in the Croatian langue.

Studies done by psychologists in Europe who are trying to prove a connection
between children’s ethnic Roma background and their low IQ test scores have no
place in contemporary science, because we know from history what horrors these
kinds of studies brought to humanity. Using old-fashioned methodologies, which are
forbidden in most European countries for historical reasons, to prove the “super intel-
ligence” of white people, does not bring any new knowledge to humanity.
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