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ABSTRACT

Background. A growing body of research suggests that education practice and deci-
sion-making are driven by educators’ personalities, including their professional assump-
tions and beliefs. This paper addresses the issue of perception of educators’ limitations in
their individual practice. The need for such a study has been brought up by the maturity
of the focus of the professional network, which now questions the uniformity of the per-
ceived practice limitations amongst its new and recurrent members.

Objective. This study aims to provide an outlook of the views of Russian-speaking
educational assessment professionals from seven countries concerning what they perceive
as their practice limitations. In so doing, it investigates the variation of the assumed pro-
fessional deficiencies in the domain of professional practice among the study participants
and the factors that might underlie such variation.

Design. The study employs a survey design to study the professional deficien-
cies in eight domains of professional practice. It uses an adapted Likert-type scale for
estimating deficits in the assessment domains, complemented by open-ended questions
to gather respondents’ comments and background items. The study’s sample is comprised
of 234 educators from 7 countries (Russian Federation, Republic of Belarus, Republic of
Kazakhstan, Kyrgyz Republic, Republic of Tajikistan, Republic of Armenia, Republic of
Moldova).

Results. The study suggests that “Assessment of soft skills” is believed to be the most
deficient domain, followed by “Best practices implementation”, although with a notable
variation by the respondents’ country of residence. No significant variation by other back-
ground factors used in the survey, including respondents’ employment, job role, and quali-
fication, was established.

Conclusion. The study suggests some conclusions about diversity of views of the
network participants on their practice. The variation of responses by countries of residence
implies that national contexts impact which assessment professionals believe causes a
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deficiency in their practice. The results of the study might assist assessment authorities
and agencies and network, including the ones working with educational assessment pro-
fessionals from Russia and Russian-speaking countries.

Keywords: Professional deficits; education quality assessment; assumptions; beliefs;
educators

Highlights

« Russian-speaking educators believe “Assessment of soft skills” and “Best practices
implementation” to be their most deficient domains of professional practice.

o In contrast, the domains “Monitorings / rankings” and “High stakes assessment”
are seen by educators as the least deficient.

« No significant variations noted in participants’ responses caused by such factors as
employment, type of practice, or qualification were established, although they were
anticipated at the study design stage.

o The variation of responses by country of residence implies that national context
factors which assessment professionals believe to be deficient in their practice.

AHHOTAIIVA

AKTyambHOCTB. Pe3y/IbTaThl MCCIENOBAHMIL TOKA3bIBAIOT, YTO TMYHOCTHBIE XapaK-
TEPUCTUKI pabOTHMKOB 06pa30BaHIis, BKII0Yas UX yOKIEHNUS M YCTAHOBKI, SB/IAITCS
OIpefeIIoIUMHU (PAKTOPAMI TIPU IIPUHATUM IIPAKTIIECKNX ¥ YIIPABIeHUECKIX pellie-
H1i1 B 91031 chepe. Hacrosimiee nccefoBaHe HAapaB/IeHO Ha BBLBIIEHNE 0COOEHHOCTEN
BOCIIPUATHSI pabOTHUKAaMM 00pa3oBaHNsi COOCTBEHHBIX OTpaHMYEHNIT B Ipodeccno-
Ha/IbHOIT paKTyKe. [IoTpeGHOCTD B IIO06HOM MCCTIeOBAHNY CBs3aHA C 3aI[POCOM IPO-
(eccroHaIbHOI ceTy, HaXOMIIIelics: B pOKYCe JAHHON pabOoThI, Ha BBISB/IEHIIE CXOACTB I
pas/IMunit B BOCIPUSATIN HOZOOHBIX OTPAaHUYEHNUIT CPEI CBOUX YIACTHIUKOB.

Ilens. ViccnenoBanye HapaBIeHO Ha BBIABIIEHIE YOKIEHNUIT PYCCKO-TOBOPSIIINX
npodeccroHanoB B 00/1aCTy OLeHKY Ka4ecTBa 0O0pa3OBaHI 3 CeMU CTPAH IO TOBOAY
COOCTBEHHBIX PO(ecCHOHANbHBIX orpannyenuit. C 9T0J Le/bio, B paMKax UCC/IEN0Ba-
HIUA CpeON €TO y‘IaCTHI/IKOB I/I3y‘{aeTC}I Bapmanus IIpenroaaraéMbIx HpO(I)eCCI/IOHaIIbHI)IX
BeduuuTOB, a TaKKe PAKTOPDI, CBA3AHHBIE C BAPUALIUEIL.

Husaiin. ViccnegoBanme cipoeKTHPOBAaHO KaK OMPOC, HAIIPABJIEHHbIN Ha BbIABIe-
HIte PO ecCuoHaTbHBIX AePUIIUTOB B BOCbMI JOMEHAX IPO(eCcCHOHATBHON IPAKTUKIL.
JI71s1 OLleHKM BBIPQKEHHOCTM He(pUINTOB MCIIONb3YeTCsA afAlTUPOBAHHAS IIKajIa TUIIA
mkaiel JIarikepTa, a Tak)Ke BOIIPOCHI OTKPBITOTO THIIA /ISl COOpa AOMOITHNTEIbHOI MH-
(opMmalym 1 KOHTEKCTHBIX JAHHBIX. BoI6OpKa cocTaBser 234 crennanucra B 06/acTu
obpasoBanmn u3 cemu crpat (Poccmiickas Pepepanus, Pecriybimka bemapycs, Peciry-
6nuka Kasaxcran, Koiproisckas Pecry6rmka, Pecrryonuka Tamxukucras, Pecy6nmka
Apwmenns, Peciy6nmka Mongosa).

Pesynbratsl. I10 oljeHKe yIaCTHIKOB OIIPOCA, HanboIee BBIPRKEHHBIMM SIBJISIOTCS
mpodeccroHanbHble ehUIMTEL B foMeHe «OlleHKa MATKMX HaBBIKOB». 3a HUMU CIEAYIOT
medunuTe! B foMeHe «BHepeHNe MyqIInX IPAaKTUK», OFHAKO 3/jeCh HAOMIOaeTCsI Cylie-
CTBEHHas Bapyals OLIEHOK B 3aBMICYMOCTH OT CTPaHbl NpoKuBaHys. ViccnenoBanue He
BBISIBIJIO Bapualyy B OL[eHKe /iepUIIUTOB II0 TAKMM KOHTEKCTHBIM (haKTopam, KaK MeCTO
PaboTBhI, JOIDKHOCTHBIE 003aHHOCTH U KBATUPUKALVSL PECIIOHIEHTA.

BoiBogbl. B pamkax KcciegoBaHMs BBIABIEHBI HEKOTOPBIE PA3NUMYUUSA MEXKILY
y4acTHUKAMU IPO(eCCHOHANBHOI CeTH B YaCTU UX YOeX/EHMIT 0 COOCTBEHHOI IIPO-
(beccuoHambHON NpaKTHKe. Bapuainys OTBETOB PECIIOHAEHTOB B 3aBUCUMOCTU OT
CTPaHBI MPOXVMBAHW MOXXET CBUAETENBCTBOBATH O CBS3M MEXHAY HAIMOHAbHBIM
KOHTEKCTOM M BOCIPUATHEM COOCTBEHHBIX IPOQeCCHOHANBHBIX euinToB. Pesyb-
TAThl MICCTIETOBAHMSI MOTYT HPEACTAB/ISIT MHTEPEC /i TOCYAAPCTBEHHBIX OPraHoB, a
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TaK)Xe areHTCTB ¥ MPO(ecCHOHATbHBIX OPTaHN3AINIL, PAOOTAIOMUX B 00/IACTU OLEHKN
KadecTBa 00pasoBaHNsI, B TOM 4rCIe 13 POccym 1 pyccKo-roBOPSIUX CTPAH.

Kntouesvie cnosa: IIpodeccronanbHble AeduInTDL; OLleHKA KaueCcTBa 00pasoBaHIs;
yOeXXIeHsT; YCTAaHOBKM; CIIEIIA/TUCTHI B 00/1acTyt 00pa3oBaHus

KitroueBpie momoskeHm:

o Pyccko-roBopsimue paboTHuKM 06pasoBaHMs cuuTaioT «OIEHKY MSTKUX
HAaBBIKOB» I «BHe[[peHe MyYInx IpaKkTUK» Haubosee eI THBIMU JOMEHAMU
B COOCTBEHHOIT IPO(eCCHOHAIBHON IIPAKTHKE.

o «MonnTtopyHryu / poHKUHIM» 1 «OIleHMBaHNe C BLICOKMMM CTaBKaMI», HATIPOTHB,
BOCIIPUHUMAIOTCS KaK HaVIMeHee Ae(pUINTHBIE.

o He o6Hapy»XeHO CyILeCTBEeHHOI Bapyaliy B COfiep>KaHUM OTBETOB PECIIOHACHTOB
B 3aBUCMMOCTM OT TakKuX (PaKTOPOB, KaK MeCTO pabOThI, FO/DKHOCTHBIE
006513aHHOCTY V1 KBa/MMUKAIIMA PECIIOH/IEHTA, XOTS Ha/II4Ve TAKON 3aBUCHMOCTH
IpeJIoarajoch Ha STalle MIAHUPOBAHMA UCCTIeN0BAHNUA.

« OO6Hapy)keHHas BapMalys [0 CTPaHAM IIPOXKMBAHMSA MOXKET CBUJIETEIbCTBOBATD
O BIIVSIHUY HAIMOHA/IBHOTO KOHTEKCTA Ha YOEXKIEHNsI CIIeI[Va/ICTOB B 06/1acTi
OLIEHKY KayecTBa 00pa3oBaHIsI 0 MpodeCcCHOHANbHbIX JedUInTax

RESUMEN

Introduccién. Un creciente cuerpo de investigacion sugiere que la practica educa-
tiva y la toma de decisiones estén impulsadas por las personalidades de los educadores,
incluidas sus suposiciones y creencias profesionales. Este articulo aborda la cuestion de la
percepcion de las limitaciones de los educadores en su practica individual. La necesidad
de este estudio ha surgido por la madurez del enfoque de la red profesional, que ahora
cuestiona la uniformidad de las limitaciones de practica percibidas entre sus miembros
nuevos y recurrentes.

Objetivo. El presente estudio tiene como objetivo proporcionar una perspectiva de
los puntos de vista de los profesionales de evaluacion educativa de habla rusa de siete
paises con respecto a lo que perciben como limitaciones de su practica. Al hacerlo, inves-
tiga la variacion de las supuestas deficiencias profesionales en el dominio de la practica
profesional entre los participantes del estudio y los factores que podrian subyacer a dicha
variacion.

Diseiio. El estudio emplea el disefio de encuesta para estudiar las deficiencias profe-
sionales en ocho dominios de la préctica profesional. Utiliza una escala tipo Likert adapta-
da para estimar los déficits en los dominios de evaluacidn, complementada con preguntas
abiertas para recopilar los comentarios y antecedentes de los encuestados. La muestra del
estudio esta compuesta por 234 educadores de siete paises (Federacion de Rusia, Republi-
ca de Bielorrusia, Republica de Kazajistan, Republica Kirguisa, Republica de Tayikistan,
Reptublica de Armenia, y Republica de Moldavia).

Resultados. El estudio sugiere que la “Evaluacion de habilidades blandas” se cree el
dominio mds deficiente, seguido de la “Implementacion de mejores practicas”, aunque con
una variacion significativa, segun el pais de residencia de los encuestados. No se establecio
ninguna variacion significativa por otros factores de antecedentes utilizados en la encues-
ta, incluido el empleo, el puesto de trabajo y la calificacién de los encuestados.

Conclusion. El estudio sugiere algunas conclusiones sobre la diversidad de puntos de
vista de los participantes de la red sobre su practica. La variacién de las respuestas por pai-
ses de residencia implica que los contextos nacionales impactan en lo que los profesionales
evaltian como causa de una deficiencia en su practica. Los resultados del estudio podrian
ayudar a las autoridades y agencias de evaluacion y a la red, incluidas las que trabajan con
profesionales de la evaluacion educativa de Rusia y los paises de habla rusa.
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Palabras clave: Déficits profesionales; evaluacion de la calidad de la educacion; su-
posiciones; creencias

Destacados

« Los educadores de habla rusa creen que la “Evaluacion de habilidades blandas” y la
“Implementacién de mejores practicas” son sus dominios de practica profesional
mas deficientes.

o Por el contrario, los docentes consideran que los dominios “Monitoreos / clasifica-
ciones” y “Evaluacion de alto riesgo” son los menos deficientes.

« No se establecieron variaciones significativas observadas en las respuestas de los
participantes causadas por factores como el empleo, el tipo de practica o la califi-
cacion, aunque se anticiparon en la etapa de diseno del estudio.

o La variacién de las respuestas por pais de residencia demuestra que los factores
del contexto nacional determinan qué elementos los profesionales califican como
deficientes en su practica.

RESUME

Préalable. Un nombre croissant de recherches suggere que la pratique de Iéducation
et la prise de décision sont dictées par la personnalité des éducateurs, y compris leurs
hypothéses et croyances professionnelles. Cet article aborde la question de la perception
des limites des éducateurs dans leur pratique individuelle. La nécessité d’une telle étude a
été soulevée par la maturité de lorientation du réseau professionnel, qui remet désormais
en question 'uniformité des limites percues de la pratique parmi ses membres nouveaux
et récurrents.

Objectif. Cette étude vise a fournir un apergu des points de vue des professionnels
russophones de [évaluation en éducation de sept pays concernant ce qu’ils percoivent
comme les limites de leur pratique. De ce fait, elle étudie la variation des lacunes profes-
sionnelles supposées dans le domaine de la pratique professionnelle parmi les participants
a létude et les facteurs qui pourraient sous-tendre une telle variation.

Conception. Cette étude utilise un plan denquéte pour étudier les lacunes profes-
sionnelles dans huit domaines de pratique professionnelle. Elle utilise 1'échelle de Likert
adaptée pour estimer les déficits dans les domaines dévaluation, complétée par des ques-
tions ouvertes pour recueillir les commentaires des répondants et les éléments d' origines.
[échantillon de Iétude est composé de 234 éducateurs de 7 pays (Fédération de Russie,
République du Bélarus, République du Kazakhstan, République kirghize, République du
Tadjikistan, République ¢Arménie, République de Moldavie).

Résultats. Iétude suggere que «lévaluation des compétences non techniques» est
considérée comme le domaine le plus déficient, suivi de «la mise en ceuvre des Bonnes
Pratiques», bien quavec une variation notable selon le pays de résidence des répondants.
Aucune variation significative des autres facteurs contextuels utilisés dans lenquéte, y
compris lemploi, le role et la qualification des répondants, na été établie.

Conclusion. Létude propose quelques conclusions sur la diversité des points de
vue des participants au réseau sur leur pratique. La variation des réponses selon les pays
de résidence implique que les contextes nationaux ont un impact qui, selon les profes-
sionnels de Iévaluation, cause une déficience dans leur pratique. Les résultats de [étude
pourraient aider les autorités, les agences et le réseau dévaluation, y compris ceux qui
travaillent avec des professionnels de Iévaluation de Iéducation de Russie et des pays
russophones.

Mots clés: Déficits professionnels; évaluation de la qualité de léducation; hypotheses;
croyances
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Points principaux:
o Les éducateurs russophones estiment que «[évaluation des compétences non tech-

niques» et «la mise en ceuvre des Bonnes Pratiques» sont leurs domaines de pra-
tique professionnelle les plus déficients.

« En revanche, les domaines des «Surveillances / classements» et «Evaluation a en-
jeux élevés» sont percus par les éducateurs comme les moins déficients.

o Aucune variations significatives notées dans les réponses des participants causée
par des facteurs tels que lemploi, le type de pratique ou la qualification na été éta-
blie, bien quelles aient été anticipées au stade de la conception de Iétude.

o La variation des réponses selon le pays de résidence implique que le contexte na-
tional est un facteur que les professionnels de Iévaluation jugent déficient dans leur
pratique.

Introduction

Few would now argue that peoples’ personalities hold a strong influence over their
perceptions, which in turn inform their judgments and professional practice. The
study of the interaction between personality, knowledge, and practice has provided an
avenue for numerous educational inquiries (Pajares, 1992). There is now vast research
evidence that teaching efficacy is just as dependent on the personalities of teachers as
it is on their pedagogical knowledge (Adoniou, 2015). The professional performance
of other groups of educators, such as school administrators and education leaders,
has also been shown to be related to their personal qualities (Binkley, 1997; Cherry,
Grasse, Kapla, & Hamel, 2017; Guerra & Nelson, 2009).

The study presented by this paper intends to explore how educators perceive per-
sonal and organizational aptitude impacts different domains of professional practice.
Research has shown little certainty concerning this issue. Although educators’ per-
sonal convictions have long been established as a factor for professional efficiency
(Barr & Jones, 1958), there is little consensus about the means to assess personalities
(Adoniou, 2015; Barr & Jones, 1958; Pajares, 1992). Some constructs developed to
address this issue include perceptions, assumptions, attitudes, views, beliefs and more
(Osterman & Kottkamp, 1993), and each is rather well-rooted in educational studies.
Educators’ beliefs are proposed as a construct to understand professional “self” or
identity (Adoniou, 2015; Beijaard, Meijer, & Verloop, 2004).

Educators’ attitudes are found to be correlated to personal involvement, output,
conservatism (Anghelache & Bentea, 2012) or general performance (Cherry et al,,
2017). Educators’ perceptions of professional problems are believed to be more impor-
tant in their practice than the problems as such (Veenman, 1984).

Since the purpose of this study was to explore the educators’ outlook rather than
judge the specifics of that outlook, it avoids excessive complexity and ambiguity that
some of the aforementioned constructs might bring into the study. Therefore, it ad-
dresses the educator’s view about an issue, a notion that is generally used synon-
ymously to one’s opinion or feeling (Aldridge & Fraser, 2016; Beneke & Ostrosky,
2009).
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Thus, the study investigates how educators view their readiness to operate in
specific areas of professional practice. For that purpose, it uses a specific network
of education quality assessment professionals, which is also considered the primary
audience of the study results. The necessity for such inquiry has been informed by the
assumption that this network has matured in those professional domains which were
perceived as central from the moment of its establishment.

The study hypothesizes that the professional network which is the focus of the
research should demonstrate a significant uniformity in its views about practice limi-
tations, with a prominent variation of said deficiencies by country of residence.

It expects, however, that long-standing network members and participants in
several subsequent network events would cite similar personal deficiencies com-
pared to the general sample of the study. Therefore, the study questions which do-
mains of professional practice are believed to be the most and the least deficient in
Russian-speaking educators, and what factors this variation of professional deficien-
cies.

Methods

The survey design of the study was in many ways suggested by its origin in education
practice. To distinguish the professional practice of the network, a group of experts
was suggested from its ranks. Previously elected by the network’s general assembly
as the Advisory Board members, the suggested experts had the mandate to reflect on
the network’s past activities and to put forward an agenda for further development.
The experts then were assigned to suggest areas, or domains, which they believed to
describe the professional practice of network participants and of the network itself.
The resulting domains were as follows:

» Monitorings / rankings;

 High stakes assessment;

o Classroom and school-based assessment;

o Assessment of soft skills / core competencies /21%-century skills;

o Psychometrics / testology;

» Independent external evaluations;

» International comparative studies;

o Best practices implementation.

Next, the same group of experts was asked to identify what might constitute
the major challenge across these domains from the viewpoint of the network. In so
doing, it was assumed that the challenge should be conceptualized using a notion
understood unequivocally by Russian-speaking professionals. The resulting expert
approach included the following notion of personal professional deficit: insufficient
expert resources or knowledge that is assumed to be abundant elsewhere.

The results of expert interviews were then used to produce questionnaires that ad-
dress the suggested areas of professional deficits among Russian-speaking educators.
The questionnaires invited the survey-takers to evaluate personal shortages within
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the proposed domain using a 5-point Likert-type scale. This scaling approach is be-
lieved to be one of the most common and trusted tools in education and social sci-
ences studies, with the 5-point Likert scale the standard benchmarking option (Joshi
etal., 2015).

In order to produce a more intuitive wording, the scale was adapted replacing
“strongly agree — strongly disagree” options with ones that are more fitting for the
study’s questionnaire (“no deficit — remarkable deficit”), which is a common ap-
proach to collecting Likert-type data (Boone & Boone, 2012). Thus, the respondents
were asked to assess the professional deficits on the scale of 1 (no deficit) to 5 (remark-
able deficit).

The scale for estimating deficits in the assessment domains was complemented
by open-ended questions to gather respondents’ comments and background items.
Open-ended questions included items in which the respondents could provide sug-
gestions for additional domains on different levels. The background items included
such details as respondents’ country of residence, professional practice (primary job
function or duty), employment, education, and participation in the network’s annual
meetings (for complete questionnaire see Appendix A).

Respondents

The study employed a convenience sampling approach, with the network participants
constituting the general sample of the study. The survey was administered online
to 1200 Russian-speaking subscribers of the network’s mailing list and on paper in
two phases. First, the pilot study was conducted in January-March 2020, allowing for
minor adjustment of the survey structure. Next, during the main phase in September-
November 2020 the survey data was gathered, analyzed, and the conclusions were
discussed with the network participants.

The resulting dataset of the study comprised 234 completed questionnaires, in-
cluding 4 paper forms (the response rate of 19%). The typical respondent of the
survey was a Russia-based professional working within a ministry of education or a
national testing center. Their job duties were likely to include teaching or research;
they were also unlikely to have a Ph.D. degree or participate in annual meetings held
by the network. Table 1 below provides detailed statistics on background question-
naire items.

Table 1
Participants of the study
Total sample, n 234

Respondents by country, %
Russian Federation 35.9
Republic of Belarus 21.8
Republic of Kazakhstan 15.0
Kyrgyz Republic 11.1
Republic of Tajikistan 9.0
Republic of Armenia 5.6

Republic of Moldova 0.9
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Professional practice, %

Teaching 32.5
Research 29.5
Administration 27.4
Consulting 4.7
Other 3.8
Two answers or more 2.1

Employment, %
Educational administration bodies (MOEs, NTCs) 43.2

School 24.8
Higher education 15.0
Private entity 8.1
Other 5.1
Freelance 2.6
Two answers or more 1.3
Ph.D. or another advanced degree, %

No 67.9
Yes 32.1
Participation in the network’s annual meetings, %

None 66.2
One 20.9
Two 9.8
Three 3.0
Results

As provided by Figure I below, the respondents tended to score a deficit of 3 points
(first three practical domains) and 5 points (all other domains). Moreover, in the
domains of “Monitorings and rankings” and “International comparative studies” defi-
cits’ scores were 1 point (no deficit) and that occurred in those domains more often,
that in the others.

_—

Monitorings / rankings
High stakes assessment [—

Classroom and school-based assessment -
Assessment of soft skills / core competencies /
21st-century skills
Psychometrics / testology
Independent external evaluations

International comparative studies -
Best practices implementation

] : ] ] ]
00 05 10 15 20 25 30 35 40 45

®1(nodeficit) m2 m3 4 m5 (remarkable deficit) ®no data

Figure 1. Distribution of responses about professional deficits, %
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Table 2
Mean, average and total scores by professional practice domain
Median score Average score* Total score

Monitorings / rankings 3 2.76 635
High stakes assessment 3 2.94 582
Classroom and school-based assessment 3 3.12 677
Assessment of soft slfills / core competen- 4 4 875
cies /21st-century skills
Psychometrics / testology 4 3.68 827
Independent external evaluations 4 3.6 799
International comparative studies 3 3.1 672
Best practices implementation 4 3.84 815

Note: * excludes missing data.

Table 2 provides further data on the distribution of scores in participants’ re-
sponses. The deficits in three professional domains were scored by respondents more
than 800 points in total, which makes “Assessment of soft skills / core competencies /
21st-century skills” the most deficient professional domain among the study partici-
pants, followed by “Psychometrics / testology” and “Best practices implementation”.
Appendix B provides data on response distribution by participants’ countries of resi-
dence (except for the Republic of Moldova, which is the most under-represented in
the study).

As could be inferred from response distributions, the estimation of deficits was
rather diverse from one country to another. “Assessment of soft skills ...” was found
to be the most deficient professional domain among the total sample of participants.
However, only two of six national subsamples (respondents from Russia and Kyr-
gyzstan) provided the same conclusion. In three other subsamples (Belarusian, Ka-
zakh and Tajik respondents) the domain of “Independent external evaluations” was
established as the most deficient one. Additionally, respondents from the two sub-
samples (Kyrgyzstan and, to a lesser extent, Tajikistan) generally believed each of
the domains to be rather deficient, scoring them 4 or 5 points, whereas in two other
samples (Russia and Kazakhstan) the picture was quite opposite.

Over two-thirds of respondents answered at least one open-ended item about
additional deficits (see Table 3). The study participants were exceptionally eager to
propose professional areas that are deficient in their countries, although only one in
five respondents proposed at least one personal professional domain to be added in
the survey.
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Table 3
Open-ended items response rates
Whlc? P efrsorial Which extra Which extra Which extra dfeﬁ:ltls
gf)(r)nj\si;l:?l?e deficits might have | deficits exist in ;r:r:;)g;r:;l; 0?the
? ?
questionnaire lacks? your employer? your country? network?
Response rate, % 19.2 49.1 50.9 37.2

Although the deficits proposed in the open-ended items were quite diverse, some
patterns were discerned (see Table 4). Around 8% (n=18) of respondents mentioned
insufficient numbers of qualified professionals working for their employer or in their
country of residence. Other common responses included decision-making that dis-
regards data from assessment studies (7%, n=15) and difficulties in interpreting and
using such data (5%, n=12).

Table 4
Deficits suggested by the study participants

Responses, n

Lack of professionals 18
Assessment-informed decision-making 15
Interpretation and use of assessment data 12

Developing tailored international assessment tools

Assessment of teachers’ competencies

Assessing the quality of vocational and higher education

Culture and ethics of assessment

Assessment of meta-subject learning outcomes

Providing assessment support to teachers

W | WO

Formative assessment

Discussion

As was discussed in the beginning of the paper, the exact relationship between per-
sonal perceptions and professional practice has not yet been established by social
scientists. However, it appears natural to suggest that such a relationship is likely to
have a reciprocal nature.

As assumptions, beliefs, and other parts of our personality interfere with
judgements in our education practice, so, similarly, it is likely that today’s education
practice will leave an imprint on tomorrow’s perceptions.

The assumptions and beliefs that this study draws upon are trifold. Firstly, that
the foremost objective of the professional networks is to advocate the interests of a
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professional community and support their standing on education practice, social or
political issues. Secondly, that the networks are only successful and sustainable if they
manage to detect or develop a common denominator in their participants” practice.
Lastly and consequently, that identifying and re-identifying common priorities is
essential to the very existence of professional networks.

This study suggests one possible approach to such an exercise, which is to
address the view of the network participants on the deficits across the domains of
the professional practice. In this effort, the study advises the selected professional
network about practice domains it might focus on in future years. Thus, the
frequency analysis of data shows that “Assessment of soft skills” is believed to be
the most deficient domain of professional practice, followed by “Best practices
implementation”. Least deficient are the domains of “Monitorings / rankings” and
“High stakes assessment”.

Related research might seek to employ or design more sophisticated core con-
structs. For the practice-related purposes of the study, the concept of educators’ views
about the deficits appeared to be appropriate, however, some of the feedback received
in the course of the study was about the use of such constructs. This feedback cor-
responds to other studies that have shown the importance of language employed in
educational research on educators’ beliefs and assumptions (Binkley, 1997). However,
the review of literature also suggests warning against an imprudent use of ambiguous
constructs in the research of interactions between educators’ personalities, knowledge
and practice (Adoniou, 2015; Pajares, 1992).

The study was unable to correlate significant variations in participants’ responses
with such factors as respondents’ employment, type of practice, or qualification,
although such variation had been anticipated at the study design stage. Elaborating
sampling techniques and increasing the total sample appear to be the priority mea-
sures should this design be reproduced in the future. Another measure might be
adjusting the composition of practice domains suggested by the experts by including
the domains suggested by respondents — such as “Assessment-informed decision-
making” or “Assessment data interpretation”

The study suggests some conclusions about the diversity of views of the network
participants on their practice. The variation of responses by countries of residence
implies that national contexts influence which assessment professionals believe to
be deficient in their practice. It was, in fact, somewhat surprising for the network
participants that knowledge-sharing might be rather impotent in compensating
national differences in educational assessment. This suggests developing multiple
tracks in future knowledge-sharing activities rather than prioritizing a single domain
of practice.

Conclusion

The study discusses the domains of professional practice that are assumed to be
the most and the least deficient by the educators in Russia and Russian-speaking
countries. It reports a statistically significant connection between their estimations
of professional deficits and some of the background factors, such as country of resi-



60 Nikitin, I.V., Lavrenyuk, E.N.

dence. The future research in this area might benefit from a thorough investigation
of constructs, such as “deficits”, “deficiencies” and their alternatives, since these were
an ad hoc solution that might be inappropriate to use for a study with dissimilar
cultural and language context. Establishing the causal relationship between educa-
tors’ assumptions, their actual practice and background factors appears to be another
under-investigated line of research.

Limitations

The study is hindered by convenience sampling approach targeted at the specific pro-
fessional network. As such, the emergent data is quite unilateral in terms of partici-
pants’ backgrounds, featuring mostly Russia-based teachers and education adminis-
trators, which might impede generalizing the study results beyond its specific context.
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Appendix A. The questionnaire employed by the study

Which of the following areas, instruments, and practices you find to be the most
deficient (i.e., important but underemployed or understudied) in the context of your
personal professional practice? Pease rate them as follows: (1 — no deficit or slightly
deficient, 5 — very deficient)

1 2 3 4 5 | Unsure

Monitorings / rankings

High stakes assessment

Classroom and school-based assessment

Assessment of soft skills / core competencies /21st-
century skills

Psychometrics / testology

Independent external evaluations

International comparative studies

Best practices implementation

If you believe we have missed out anything that have been included in the table above,
please list these deficits below and rate them accordingly

1 2 3 4 5 Unsure

Which of the deficits (provided by the table above or any other) you believe to be the
most prominent in the company or organization you work with?

Which of the deficits (provided by the table above or any other) you believe to be the
most prominent in the country you are currently based?

Which of the deficits (provided by the table above or any other) you believe to be the
most prominent internationally, in the countries that are represented in <name of the
network>?
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Please answer several questions about you and your background. Your details will be
very helpful in analyzing the data.

What country you are currently based?

Oodooood

Russian Federation
Republic of Belarus
Republic of Kazakhstan
Kyrgyz Republic
Republic of Tajikistan
Republic of Armenia
Republic of Moldova
Other (please specify):

What activity you dedicate the majority of your time at work?

Ooggg

Teaching

Research

Consulting
Administrative tasks
Other (please specity):

Who is your employer?

oogoooo

School
University
State agency / education governance body
Business company

[ am a freelancer
Other (please specify):

Have you participated in three last conferences and general meetings of <name of
the network> in Kazan, Issyk-Kul, and Saint-Petersburg?

ooogg

No

Yes, I've participated 1 of 3

Yes, I've participated 2 of 3

Yes, I've participated all of them
Not sure / can’t remember

Do you have an advanced research degree (PhD, doctorate or alike)?

Ul
Ul

Yes
No
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