
New Ideas IN  
ChIld aNd eduCatIoNal 
PsyChology

New Ideas in Child and Educational Psychology
Volume 2, Issue 1–2, 2022

!e journal content is licensed with CC BY-NC “Attribution-NonCommercial” Creative Commons license

Exploring Educators’ Views on Professional De!ciencies 
in Education Quality Assessment
Ivan V. Nikitina*, Evgeniya N. Lavrenyukb

a Laboratory for professional assessment and adult development, Institute of Urbanism 
and Global Education, Moscow City University, Moscow, Russia

b Eurasian Association for Educational Assessment, Moscow, Russia
*Corresponding author. E-mail: ivnikitin@list.ru

ABSTRACT
Background. A growing body of research suggests that education practice and deci-

sion-making are driven by educators’ personalities, including their professional assump-
tions and beliefs. !is paper addresses the issue of perception of educators’ limitations in 
their individual practice. !e need for such a study has been brought up by the maturity 
of the focus of the professional network, which now questions the uniformity of the per-
ceived practice limitations amongst its new and recurrent members. 

Objective. !is study aims to provide an outlook of the views of Russian-speaking 
educational assessment professionals from seven countries concerning what they perceive 
as their practice limitations. In so doing, it investigates the variation of the assumed pro-
fessional de"ciencies in the domain of professional practice among the study participants 
and the factors that might underlie such variation.

Design. !e study employs a survey design to study the professional de"cien-
cies in eight domains of professional practice. It uses an adapted Likert-type scale for 
estimating de"cits in the assessment domains, complemented by open-ended questions 
to gather respondents’ comments and background items. !e study’s sample is comprised 
of 234 educators from 7 countries (Russian Federation, Republic of Belarus, Republic of 
Kazakhstan, Kyrgyz Republic, Republic of Tajikistan, Republic of Armenia, Republic of 
Moldova).

Results. !e study suggests that “Assessment of so# skills” is believed to be the most 
de"cient domain, followed by “Best practices implementation”, although with a notable 
variation by the respondents’ country of residence. No signi"cant variation by other back-
ground factors used in the survey, including respondents’ employment, job role, and quali-
"cation, was established.

Conclusion. !e study suggests some conclusions about diversity of views of the 
network participants on their practice. !e variation of responses by countries of residence 
implies that national contexts impact which assessment professionals believe causes a 
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de"ciency in their practice. !e results of the study might assist assessment authorities 
and agencies and network, including the ones working with educational assessment pro-
fessionals from Russia and Russian-speaking countries.

Keywords: Professional de"cits; education quality assessment; assumptions; beliefs; 
educators

Highlights
t� 3VTTJBO�TQFBLJOH�FEVDBUPST�CFMJFWF�i"TTFTTNFOU�PG�TPę�TLJMMTw�BOE�i#FTU�QSBDUJDFT�

implementation” to be their most de"cient domains of professional practice.
t� *O�DPOUSBTU
�UIF�EPNBJOT�i.POJUPSJOHT���SBOLJOHTw�BOE�i)JHI�TUBLFT�BTTFTTNFOUw�

are seen by educators as the least de"cient.
t� /P�TJHOJĕDBOU�WBSJBUJPOT�OPUFE�JO�QBSUJDJQBOUT��SFTQPOTFT�DBVTFE�CZ�TVDI�GBDUPST�BT�

employment, type of practice, or quali"cation were established, although they were 
anticipated at the study design stage.

t� ćF�WBSJBUJPO�PG�SFTQPOTFT�CZ�DPVOUSZ�PG�SFTJEFODF�JNQMJFT�UIBU�OBUJPOBM�DPOUFYU�
factors which assessment professionals believe to be de"cient in their practice.

АННОТАЦИЯ
Актуальность. Результаты исследований показывают, что личностные харак-

теристики работников образования, включая их убеждения и установки, являются 
определяющими факторами при принятии практических и управленческих реше-
ний в этой сфере. Настоящее исследование направлено на выявление особенностей 
восприятия работниками образования собственных ограничений в профессио-
нальной практике. Потребность в подобном исследовании связана с запросом про-
фессиональной сети, находящейся в фокусе данной работы, на выявление сходств и 
различий в восприятии подобных ограничений среди своих участников.

Цель. Исследование направлено на выявление убеждений русско-говорящих 
профессионалов в области оценки качества образования из семи стран по поводу 
собственных профессиональных ограничений. С этой целью, в рамках исследова-
ния среди его участников изучается вариация предполагаемых профессиональных 
дефицитов, а также факторы, связанные с вариацией.

Дизайн. Исследование спроектировано как опрос, направленный на выявле-
ние профессиональных дефицитов в восьми доменах профессиональной практики. 
Для оценки выраженности дефицитов используется адаптированная шкала типа 
шкалы Лайкерта, а также вопросы открытого типа для сбора дополнительной ин-
формации и контекстных данных. Выборка составляет 234 специалиста в области 
образовании из семи стран (Российская Федерация, Республика Беларусь, Респу-
блика Казахстан, Кыргызская Республика, Республика Таджикистан, Республика 
Армения, Республика Молдова).

Результаты. По оценке участников опроса, наиболее выраженными являются 
профессиональные дефициты в домене «Оценка мягких навыков». За ними следуют 
дефициты в домене «Внедрение лучших практик», однако здесь наблюдается суще-
ственная вариация оценок в зависимости от страны проживания. Исследование не 
выявило вариации в оценке дефицитов по таким контекстным факторам, как место 
работы, должностные обязанности и квалификация респондента. 

Выводы. В рамках исследования выявлены некоторые различия между 
участниками профессиональной сети в части их убеждений о собственной про-
фессиональной практике. Вариация ответов респондентов в зависимости от 
страны проживания может свидетельствовать о связи между национальным 
контекстом и восприятием собственных профессиональных дефицитов. Резуль-
таты исследования могут представлять интерес для государственных органов, а 
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также агентств и профессиональных организаций, работающих в области оценки 
качества образования, в том числе из России и русско-говорящих стран.

Ключевые слова: Профессиональные дефициты; оценка качества образования; 
убеждения; установки; специалисты в области образования

Ключевые положения:
t� ϜҽһһҴҸ�ҭҸҬҸҺӉӃҲү� ҺҪҫҸҼҷҲҴҲ� ҸҫҺҪұҸҬҪҷҲӉ� һӁҲҼҪӈҼ� jϚӀүҷҴҽ� ҶӉҭҴҲҿ�

навыков» и «Внедрение лучших практик» наиболее дефицитными доменами 
в собственной профессиональной практике.

t� jϘҸҷҲҼҸҺҲҷҭҲ���ҺӇҷҴҲҷҭҲx�Ҳ�jϚӀүҷҲҬҪҷҲү�һ�ҬӅһҸҴҲҶҲ�һҼҪҬҴҪҶҲx
�ҷҪҹҺҸҼҲҬ
�
воспринимаются как наименее дефицитные.

t� ϙү�ҸҫҷҪҺҽҰүҷҸ�һҽӃүһҼҬүҷҷҸҳ�ҬҪҺҲҪӀҲҲ�Ҭ�һҸҮүҺҰҪҷҲҲ�ҸҼҬүҼҸҬ�ҺүһҹҸҷҮүҷҼҸҬ�
в зависимости от таких факторов, как место работы, должностные 
обязанности и квалификация респондента, хотя наличие такой зависимости 
предполагалось на этапе планирования исследования.

t� ϚҫҷҪҺҽҰүҷҷҪӉ�ҬҪҺҲҪӀҲӉ�ҹҸ�һҼҺҪҷҪҶ�ҹҺҸҰҲҬҪҷҲӉ�ҶҸҰүҼ�һҬҲҮүҼүҵӆһҼҬҸҬҪҼӆ�
о влиянии национального контекста на убеждения специалистов в области 
оценки качества образования о профессиональных дефицитах

RESUMEN
Introducción.�6O�DSFDJFOUF�DVFSQP�EF�JOWFTUJHBDJØO�TVHJFSF�RVF�MB�QSÈDUJDB�FEVDB-

tiva y la toma de decisiones estén impulsadas por las personalidades de los educadores, 
incluidas sus suposiciones y creencias profesionales. Este artículo aborda la cuestión de la 
percepción de las limitaciones de los educadores en su práctica individual. La necesidad 
de este estudio ha surgido por la madurez del enfoque de la red profesional, que ahora 
cuestiona la uniformidad de las limitaciones de práctica percibidas entre sus miembros 
nuevos y recurrentes.

Objetivo. El presente estudio tiene como objetivo proporcionar una perspectiva de 
los puntos de vista de los profesionales de evaluación educativa de habla rusa de siete 
países con respecto a lo que perciben como limitaciones de su práctica. Al hacerlo, inves-
tiga la variación de las supuestas de"ciencias profesionales en el dominio de la práctica 
profesional entre los participantes del estudio y los factores que podrían subyacer a dicha 
variación.

Diseño. El estudio emplea el diseño de encuesta para estudiar las de"ciencias profe-
TJPOBMFT�FO�PDIP�EPNJOJPT�EF�MB�QSÈDUJDB�QSPGFTJPOBM��6UJMJ[B�VOB�FTDBMB�UJQP�-JLFSU�BEBQUB-
da para estimar los dé"cits en los dominios de evaluación, complementada con preguntas 
abiertas para recopilar los comentarios y antecedentes de los encuestados. La muestra del 
estudio está compuesta por 234 educadores de siete países (Federación de Rusia, Repúbli-
ca de Bielorrusia, República de Kazajistán, República Kirguisa, República de Tayikistán, 
República de Armenia, y República de Moldavia).

Resultados. El estudio sugiere que la “Evaluación de habilidades blandas” se cree el 
dominio más de"ciente, seguido de la “Implementación de mejores prácticas”, aunque con 
una variación signi"cativa, según el país de residencia de los encuestados. No se estableció 
ninguna variación signi"cativa por otros factores de antecedentes utilizados en la encues-
ta, incluido el empleo, el puesto de trabajo y la cali"cación de los encuestados.

Conclusión. El estudio sugiere algunas conclusiones sobre la diversidad de puntos de 
vista de los participantes de la red sobre su práctica. La variación de las respuestas por paí-
ses de residencia implica que los contextos nacionales impactan en lo que los profesionales 
evalúan como causa de una de"ciencia en su práctica. Los resultados del estudio podrían 
ayudar a las autoridades y agencias de evaluación y a la red, incluidas las que trabajan con 
profesionales de la evaluación educativa de Rusia y los países de habla rusa.
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Palabras clave: Dé"cits profesionales; evaluación de la calidad de la educación; su-
posiciones; creencias

Destacados
t� -PT�FEVDBEPSFT�EF�IBCMB�SVTB�DSFFO�RVF�MB�i&WBMVBDJØO�EF�IBCJMJEBEFT�CMBOEBTw�Z�MB�

“Implementación de mejores prácticas” son sus dominios de práctica profesional 
más de"cientes.

t� 1PS�FM�DPOUSBSJP
�MPT�EPDFOUFT�DPOTJEFSBO�RVF�MPT�EPNJOJPT�i.POJUPSFPT���DMBTJĕDB-
ciones” y “Evaluación de alto riesgo” son los menos de"cientes.

t� /P�TF�FTUBCMFDJFSPO�WBSJBDJPOFT�TJHOJĕDBUJWBT�PCTFSWBEBT�FO�MBT�SFTQVFTUBT�EF�MPT�
participantes causadas por factores como el empleo, el tipo de práctica o la cali"-
cación, aunque se anticiparon en la etapa de diseño del estudio.

t� -B�WBSJBDJØO�EF�MBT�SFTQVFTUBT�QPS�QBÓT�EF�SFTJEFODJB�EFNVFTUSB�RVF�MPT�GBDUPSFT�
del contexto nacional determinan qué elementos los profesionales cali"can como 
de"cientes en su práctica.

RESUME
Préalable. 6O�OPNCSF�DSPJTTBOU�EF�SFDIFSDIFT�TVHHÒSF�RVF�MB�QSBUJRVF�EF�M�ÏEVDBUJPO�

et la prise de décision sont dictées par la personnalité des éducateurs, y compris leurs 
hypothèses et croyances professionnelles. Cet article aborde la question de la perception 
des limites des éducateurs dans leur pratique individuelle. La nécessité d’une telle étude a 
été soulevée par la maturité de l’orientation du réseau professionnel, qui remet désormais 
en question l’uniformité des limites perçues de la pratique parmi ses membres nouveaux 
et récurrents.

Objectif. Cette étude vise à fournir un aperçu des points de vue des professionnels 
russophones de l’évaluation en éducation de sept pays concernant ce qu’ils perçoivent 
comme les limites de leur pratique. De ce fait, elle étudie la variation des lacunes profes-
sionnelles supposées dans le domaine de la pratique professionnelle parmi les participants 
à l’étude et les facteurs qui pourraient sous-tendre une telle variation.

Conception. Cette étude utilise un plan d’enquête pour étudier les lacunes profes-
sionnelles dans huit domaines de pratique professionnelle. Elle utilise l`échelle de Likert 
adaptée pour estimer les dé"cits dans les domaines d’évaluation, complétée par des ques-
tions ouvertes pour recueillir les commentaires des répondants et les éléments d`origines. 
L’échantillon de l’étude est composé de 234 éducateurs de 7 pays (Fédération de Russie, 
République du Bélarus, République du Kazakhstan, République kirghize, République du 
Tadjikistan, République d’Arménie, République de Moldavie).

Résultats. L’étude suggère que «l’évaluation des compétences non techniques» est 
considérée comme le domaine le plus dé"cient, suivi de «la mise en œuvre des Bonnes 
Pratiques», bien qu’avec une variation notable selon le pays de résidence des répondants. 
Aucune variation signi"cative des autres facteurs contextuels utilisés dans l’enquête, y 
compris l’emploi, le rôle et la quali"cation des répondants, n’a été établie.

Conclusion. L’étude propose quelques conclusions sur la diversité des points de 
vue des participants au réseau sur leur pratique. La variation des réponses selon les pays 
de résidence implique que les contextes nationaux ont un impact qui, selon les profes-
sionnels de l’évaluation, cause une dé"cience dans leur pratique. Les résultats de l’étude 
pourraient aider les autorités, les agences et le réseau d’évaluation, y compris ceux qui 
travaillent avec des professionnels de l’évaluation de l’éducation de Russie et des pays 
russophones.

Mots clés: Dé"cits professionnels; évaluation de la qualité de l’éducation; hypothèses; 
croyances
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Points principaux:
t� -FT�ÏEVDBUFVST�SVTTPQIPOFT�FTUJNFOU�RVF�jM�ÏWBMVBUJPO�EFT�DPNQÏUFODFT�OPO�UFDI-

niques» et «la mise en œuvre des Bonnes Pratiques» sont leurs domaines de pra-
tique professionnelle les plus dé"cients.

t� &O�SFWBODIF
�MFT�EPNBJOFT�EFT�j4VSWFJMMBODFT���DMBTTFNFOUTx�FU�j²WBMVBUJPO�Ë�FO-
jeux élevés» sont perçus par les éducateurs comme les moins dé"cients.

t� "VDVOF�WBSJBUJPOT�TJHOJĕDBUJWFT�OPUÏFT�EBOT�MFT�SÏQPOTFT�EFT�QBSUJDJQBOUT�DBVTÏF�
par des facteurs tels que l’emploi, le type de pratique ou la quali"cation n’a été éta-
blie, bien qu’elles aient été anticipées au stade de la conception de l’étude.

t� -B�WBSJBUJPO�EFT�SÏQPOTFT�TFMPO�MF�QBZT�EF�SÏTJEFODF�JNQMJRVF�RVF�MF�DPOUFYUF�OB-
tional est un facteur que les professionnels de l’évaluation jugent dé"cient dans leur 
pratique.

Introduction
Few would now argue that peoples’ personalities hold a strong inSuence over their 
perceptions, which in turn inform their judgments and professional practice. !e 
study of the interaction between personality, knowledge, and practice has provided an 
avenue for numerous educational inquiries (Pajares, 1992). !ere is now vast research 
evidence that teaching eTcacy is just as dependent on the personalities of teachers as 
it is on their pedagogical knowledge (Adoniou, 2015). !e professional performance 
of other groups of educators, such as school administrators and education leaders, 
has also been shown to be related to their personal qualities (Binkley, 1997; Cherry, 
Grasse, Kapla, & Hamel, 2017; Guerra & Nelson, 2009).

!e study presented by this paper intends to explore how educators perceive per-
sonal and organizational aptitude impacts diUerent domains of professional practice. 
Research has shown little certainty concerning this issue. Although educators’ per-
sonal convictions have long been established as a factor for professional eTciency 
(Barr & Jones, 1958), there is little consensus about the means to assess personalities 
(Adoniou, 2015; Barr & Jones, 1958; Pajares, 1992). Some constructs developed to 
address this issue include perceptions, assumptions, attitudes, views, beliefs and more 
(Osterman & Kottkamp, 1993), and each is rather well-rooted in educational studies. 
Educators’ beliefs are proposed as a construct to understand professional “self ” or 
identity (Adoniou, 2015; Beijaard, Meijer, & Verloop, 2004). 

Educators’ attitudes are found to be correlated to personal involvement, output, 
conservatism (Anghelache & Benţea, 2012) or general performance (Cherry et al., 
2017). Educators’ perceptions of professional problems are believed to be more impor-
tant in their practice than the problems as such (Veenman, 1984).

Since the purpose of this study was to explore the educators’ outlook rather than 
judge the speci"cs of that outlook, it avoids excessive complexity and ambiguity that 
some of the aforementioned constructs might bring into the study. !erefore, it ad-
dresses the educator’s view about an issue, a notion that is generally used synon-
ymously to one’s opinion or feeling (Aldridge & Fraser, 2016; Beneke & Ostrosky, 
2009). 
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!us, the study investigates how educators view their readiness to operate in 
speci"c areas of professional practice. For that purpose, it uses a speci"c network 
of education quality assessment professionals, which is also considered the primary 
audience of the study results. !e necessity for such inquiry has been informed by the 
assumption that this network has matured in those professional domains which were 
perceived as central from the moment of its establishment.

!e study hypothesizes that the professional network which is the focus of the 
research should demonstrate a signi"cant uniformity in its views about practice limi-
tations, with a prominent variation of said de"ciencies by country of residence. 

It expects, however, that long-standing network members and participants in 
several subsequent network events would cite  similar personal de"ciencies com-
pared to the general sample of the study. !erefore, the study questions which do-
mains of professional practice are believed to be the most and the least de"cient in 
Russian-speaking educators, and what factors this variation of professional de"cien-
cies.

Methods
!e survey design of the study was in many ways suggested by its origin in education 
practice. To distinguish the professional practice of the network, a group of experts 
was suggested from its ranks. Previously elected by the network’s general assembly 
as the Advisory Board members, the suggested experts had the mandate to reSect on 
the network’s past activities and to put forward an agenda for further development. 
!e experts then were assigned to suggest areas, or domains, which they believed to 
describe the professional practice of network participants and of the network itself.

!e resulting domains were as follows:
t� .POJUPSJOHT���SBOLJOHT�
t� )JHI�TUBLFT�BTTFTTNFOU�
t� $MBTTSPPN�BOE�TDIPPM�CBTFE�BTTFTTNFOU�
t� "TTFTTNFOU�PG�TPGU�TLJMMT���DPSF�DPNQFUFODJFT����st-century skills;
t� 1TZDIPNFUSJDT���UFTUPMPHZ�
t� *OEFQFOEFOU�FYUFSOBM�FWBMVBUJPOT�
t� *OUFSOBUJPOBM�DPNQBSBUJWF�TUVEJFT�
t� #FTU�QSBDUJDFT�JNQMFNFOUBUJPO�
Next, the same group of experts was asked to identify what might constitute 

the major challenge across these domains from the viewpoint of the network. In so 
doing, it was assumed that the challenge should be conceptualized using a notion 
understood unequivocally by Russian-speaking professionals. !e resulting expert 
approach included the following notion of personal professional de"cit: insuTcient 
expert resources or knowledge that is assumed to be abundant elsewhere. 

!e results of expert interviews were then used to produce questionnaires that ad-
dress the suggested areas of professional de"cits among Russian-speaking educators. 
!e questionnaires invited the survey-takers to evaluate personal shortages within 
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the proposed domain using a 5-point Likert-type scale. !is scaling approach is be-
lieved to be one of the most common and trusted tools in education and social sci-
ences studies, with the 5-point Likert scale the standard benchmarking option (Joshi 
et al., 2015). 

In order to produce a more intuitive wording, the scale was adapted replacing 
“strongly agree — strongly disagree” options with ones that are more "tting for the 
study’s questionnaire (“no de"cit — remarkable de"cit”), which is a common ap-
proach to collecting Likert-type data (Boone & Boone, 2012). !us, the respondents 
were asked to assess the professional de"cits on the scale of 1 (no de"cit) to 5 (remark-
able de"cit). 

!e scale for estimating de"cits in the assessment domains was complemented 
by open-ended questions to gather respondents’ comments and background items. 
Open-ended questions included items in which the respondents could provide sug-
gestions for additional domains on diUerent levels. !e background items included 
such details as respondents’ country of residence, professional practice (primary job 
function or duty), employment, education, and participation in the network’s annual 
meetings (for complete questionnaire see Appendix A). 

Respondents
!e study employed a convenience sampling approach, with the network participants 
constituting the general sample of the study. !e survey was administered online 
to 1200 Russian-speaking subscribers of the network’s mailing list and on paper in 
two phases. First, the pilot study was conducted in January-March 2020, allowing for 
minor adjustment of the survey structure. Next, during the main phase in September-
November 2020 the survey data was gathered, analyzed, and the conclusions were 
discussed with the network participants. 

!e resulting dataset of the study comprised 234 completed questionnaires, in-
cluding 4 paper forms (the response rate of 19%). !e typical respondent of the 
survey was a Russia-based professional working within a ministry of education or a 
national testing center. !eir job duties were likely to include teaching or research; 
they were also unlikely to have a Ph.D. degree or participate in annual meetings held 
by the network. Table 1 below provides detailed statistics on background question-
naire items.

Table 1
Participants of the study

Total sample, n 234

Respondents by country, %
Russian Federation 
Republic of Belarus 
Republic of Kazakhstan 
Kyrgyz Republic 
Republic of Tajikistan 
Republic of Armenia  
Republic of Moldova

35.9 
21.8 
15.0 
11.1 
9.0 
5.6 
0.9
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Professional practice, %
Teaching 
Research 
Administration 
Consulting 
Other 
Two answers or more

32.5 
29.5 
27.4 
4.7 
3.8 
2.1

Employment, %
Educational administration bodies (MOEs, NTCs) 
School 
Higher education 
Private entity 
Other 
Freelance 
Two answers or more

43.2 
24.8 
15.0 
8.1 
5.1 
2.6 
1.3

Ph.D. or another advanced degree, %
No 
Yes

67.9 
32.1

Participation in the network’s annual meetings, %
None 
One 
Two 
!ree

66.2 
20.9 
9.8 
3.0

Results
As provided by Figure 1 below, the respondents tended to score a de"cit of 3 points 
("rst three practical domains) and 5 points (all other domains). Moreover, in the 
domains of “Monitorings and rankings” and “International comparative studies” de"-
cits’ scores were 1 point (no de"cit) and that occurred in those domains more o#en, 
that in the others.

 

00 05 10 15 20 25 30 35 40 45

Monitorings / rankings

High stakes assessment

Classroom and school-based assessment

Assessment of soft skills / core competencies /
21st-century skills

Psychometrics / testology

Independent external evaluations

International comparative studies

Best practices implementation

1 (no deficit) 2 3 4 5 (remarkable deficit) no data

Figure 1. Distribution of responses about professional de"cits, %
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Table 2
Mean, average and total scores by professional practice domain

Median score Average score* Total score

Monitorings / rankings 3 2.76 635

High stakes assessment 3 2.94 582

Classroom and school-based assessment 3 3.12 677

Assessment of so# skills / core competen-
cies /21st-century skills 4 4 875

Psychometrics / testology 4 3.68 827

Independent external evaluations 4 3.6 799

International comparative studies 3 3.1 672

Best practices implementation 4 3.84 815

Note: * excludes missing data.

Table 2 provides further data on the distribution of scores in participants’ re-
sponses. !e de"cits in three professional domains were scored by respondents more 
than 800 points in total, which makes “Assessment of so# skills / core competencies / 
21st-century skills” the most de"cient professional domain among the study partici-
pants, followed by “Psychometrics / testology” and “Best practices implementation”. 
Appendix B provides data on response distribution by participants’ countries of resi-
dence (except for the Republic of Moldova, which is the most under-represented in 
the study). 

As could be inferred from response distributions, the estimation of de"cits was 
rather diverse from one country to another. “Assessment of so# skills …” was found 
to be the most de"cient professional domain among the total sample of participants. 
However, only two of six national subsamples (respondents from Russia and Kyr-
gyzstan) provided the same conclusion. In three other subsamples (Belarusian, Ka-
zakh and Tajik respondents) the domain of “Independent external evaluations” was 
established as the most de"cient one. Additionally, respondents from the two sub-
samples (Kyrgyzstan and, to a lesser extent, Tajikistan) generally believed each of 
the domains to be rather de"cient, scoring them 4 or 5 points, whereas in two other 
samples (Russia and Kazakhstan) the picture was quite opposite.

Over two-thirds of respondents answered at least one open-ended item about 
additional de"cits (see Table 3). !e study participants were exceptionally eager to 
propose professional areas that are de"cient in their countries, although only one in 
"ve respondents proposed at least one personal professional domain to be added in 
the survey.
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Table 3
Open-ended items response rates

Which personal 
professional 
domains the 

questionnaire lacks?

Which extra 
de!cits might have 

your employer?

Which extra 
de!cits exist in 
your country?

Which extra de!cits 
are common for all 
participants of the 

network?

Response rate, % 19.2 49.1 50.9 37.2

Although the de"cits proposed in the open-ended items were quite diverse, some 
patterns were discerned (see Table 4). Around 8% (n=18) of respondents mentioned 
insuTcient numbers of quali"ed professionals working for their employer or in their 
country of residence. Other common responses included decision-making that dis-
regards data from assessment studies (7%, n=15) and diTculties in interpreting and 
using such data (5%, n=12).

Table 4
De!cits suggested by the study participants

Responses, n

Lack of professionals 18

Assessment-informed decision-making 15

Interpretation and use of assessment data 12

Developing tailored international assessment tools 9

Assessment of teachers’ competencies 7

Assessing the quality of vocational and higher education 6

Culture and ethics of assessment 4

Assessment of meta-subject learning outcomes 4

Providing assessment support to teachers 3

Formative assessment 3

Discussion
As was discussed in the beginning of the paper, the exact relationship between per-
sonal perceptions and professional practice has not yet been established by social 
scientists. However, it appears natural to suggest that such a relationship is likely to 
have a reciprocal nature.

As assumptions, beliefs, and other parts of our personality interfere with 
judgements in our education practice, so, similarly, it is likely that today’s education 
practice will leave an imprint on tomorrow’s perceptions. 

!e assumptions and beliefs that this study draws upon are trifold. Firstly, that 
the foremost objective of the professional networks is to advocate the interests of a 



Exploring Educators’ Views on Professional De!ciencies…  59

professional community and support their standing on education practice, social or 
political issues. Secondly, that the networks are only successful and sustainable if they 
manage to detect or develop a common denominator in their participants’ practice. 
Lastly and consequently, that identifying and re-identifying common priorities is 
essential to the very existence of professional networks.

!is study suggests one possible approach to such an exercise, which is to 
address the view of the network participants on the de"cits across the domains of 
the professional practice. In this eUort, the study advises the selected professional 
network  about practice domains it might focus on in future years. !us, the 
frequency analysis of data shows that “Assessment of so# skills” is believed to be 
the most de"cient domain of professional practice, followed by “Best practices 
implementation”. Least de"cient are the domains of “Monitorings / rankings” and 
“High stakes assessment”.

Related research might seek to employ or design more sophisticated core con-
structs. For the practice-related purposes of the study, the concept of educators’ views 
about the de!cits appeared to be appropriate, however, some of the feedback received 
in the course of the study was about the use of such constructs. !is feedback cor-
responds to other studies that have shown the importance of language employed in 
educational research on educators’ beliefs and assumptions (Binkley, 1997). However, 
the review of literature also suggests warning against an imprudent use of ambiguous 
constructs in the research of interactions between educators’ personalities, knowledge 
and practice (Adoniou, 2015; Pajares, 1992).

!e study was unable to correlate signi"cant variations in participants’ responses 
with such factors as respondents’ employment, type of practice, or quali"cation, 
although such variation had been anticipated at the study design stage. Elaborating 
sampling techniques and increasing the total sample appear to be the priority mea-
sures should this design be reproduced in the future. Another measure might be 
adjusting the composition of practice domains suggested by the experts by including 
the domains suggested by respondents — such as “Assessment-informed decision-
making” or “Assessment data interpretation”.

!e study suggests some conclusions about the diversity of views of the network 
participants on their practice. !e variation of responses by countries of residence 
implies that national contexts inSuence which assessment professionals believe to 
be de"cient in their practice. It was, in fact, somewhat surprising for the network 
participants that knowledge-sharing might be rather impotent in compensating 
national diUerences in educational assessment. !is suggests developing multiple 
tracks in future knowledge-sharing activities rather than prioritizing a single domain 
of practice.

Conclusion
!e study discusses the domains of professional practice that are assumed to be 
the most and the least de"cient by the educators in Russia and Russian-speaking 
countries. It reports a statistically signi"cant connection between their estimations 
of professional de"cits and some of the background factors, such as country of resi-
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dence. !e future research in this area might bene"t from a thorough investigation 
of constructs, such as “de"cits”, “de"ciencies” and their alternatives, since these were 
an ad hoc solution that might be inappropriate to use for a study with dissimilar 
cultural and language context. Establishing the causal relationship between educa-
tors’ assumptions, their actual practice and background factors appears to be another 
under-investigated line of research.

Limitations
!e study is hindered by convenience sampling approach targeted at the speci"c pro-
fessional network. As such, the emergent data is quite unilateral in terms of partici-
pants’ backgrounds, featuring mostly Russia-based teachers and education adminis-
trators, which might impede generalizing the study results beyond its speci"c context.
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Appendix A. +e questionnaire employed by the study

Which of the following areas, instruments, and practices you "nd to be the most 
de"cient (i.e., important but underemployed or understudied) in the context of your 
personal professional practice? Pease rate them as follows: (1 — no de"cit or slightly 
de"cient, 5 — very de"cient)

1 2 3 4 5 6OTVSF

Monitorings / rankings

High stakes assessment

Classroom and school-based assessment
Assessment of so# skills / core competencies /21st-
century skills
Psychometrics / testology

Independent external evaluations

International comparative studies

Best practices implementation

If you believe we have missed out anything that have been included in the table above, 
please list these de"cits below and rate them accordingly

1 2 3 4 5 6OTVSF

Which of the de"cits (provided by the table above or any other) you believe to be the 
most prominent in the company or organization you work with?
____________________________________________________________________________________
__________________________________________________________________

Which of the de"cits (provided by the table above or any other) you believe to be the 
most prominent in the country you are currently based?
___________________________________________________________________
___________________________________________________________________
________________

Which of the de"cits (provided by the table above or any other) you believe to be the 
most prominent internationally, in the countries that are represented in <name of the 
network>?
____________________________________________________________________________________
__________________________________________________________________
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Please answer several questions about you and your background. Your details will be 
very helpful in analyzing the data.

What country you are currently based?
� Russian Federation
� Republic of Belarus
� Republic of Kazakhstan
� Kyrgyz Republic
� Republic of Tajikistan
� Republic of Armenia 
� Republic of Moldova
� Other (please specify): _____________________

What activity you dedicate the majority of your time at work?
� Teaching
� Research
� Consulting
� Administrative tasks
� Other (please specify): _____________________

Who is your employer?
� School
�� 6OJWFSTJUZ
� State agency / education governance body
� Business company
� I am a freelancer
� Other (please specify): _____________________

Have you participated in three last conferences and general meetings of <name of 
the network> in Kazan, Issyk-Kul, and Saint-Petersburg?

� No
� Yes, I’ve participated 1 of 3
� Yes, I’ve participated 2 of 3
� Yes, I’ve participated all of them
� Not sure / can’t remember

Do you have an advanced research degree (PhD, doctorate or alike)?
� Yes
� No
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