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ABSTRACT

Background. Modern psychology of parenting offers various phenomena for study,
including parental relations, parental attitudes, and parenting practices. The study of pa-
rental attitudes enables us to describe the cognitive aspect of the family environment in
which the child develops. Previous studies have found an important association between
some parental attitudes and the cognitive and socio-emotional development of children;
however, their results are ambiguous and require further clarification.

Objective. To analyze the connection between parental attitudes regarding struc-
turing the environment or spontaneity and playful activity, and indicators of the child’s
cognitive and socio-emotional development. The study also examines confrontations over
upbringing between parents and other family members.

Design. The main sample of the study consisted of 338 women, parents of preschool
children, aged from 23 to 65 years (M = 36.63, SD = 5.004), and their children aged from
53 to 81 months (M = 70.36, SD = 4.198). We developed three groups of statements to
identify parental attitudes: 1) statements about the organization of the child’s life; 2) state-
ments about play activities; 3) statements about confrontational attitudes within the fam-
ily. Indicators of children’s cognitive development were identified using J. Raven’s Colored
Progressive Matrices and subtests of the NEPSY-II method. Social-emotional features
were identified with the “Test of Emotion Comprehension”.
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Results. Most of the parents consider a structured environment to be more important
for the well-being of their child than spontaneity and play. Research has shown that at-
titudes towards the positive impact of a structured environment are a strong predictor of a
child’s nonverbal intelligence. Similarly, attitudes towards the importance of spontaneous
activity are predictors of a low ability to switch tasks efficiently. Parental attitudes did not
show any associations with the socio-emotional development of children.

Conclusions. Parental attitudes may play a significant role in child development.
A belief in the need to structure the child’s environment may have positive effects on the
child’s cognitive development, but it does not affect social-emotional development. On
the other hand, belief in the need for spontaneity is more likely than belief in the need for
structure to be associated with lower levels of executive functioning in the child.

Keywords: Parental attitudes; structured environment; spontaneous activity; cogni-
tive development; social-emotional development

Highlights:
o The majority of the parents believe that a structured environment is more impor-
tant than spontaneous activity for the well-being of children.

« Parental beliefs about organized everyday life are positive significant predictors of
children’s non-verbal intelligence and inhibition.

o Parental beliefs about spontaneous everyday life are negative significant predictors
of alow level of inhibition.

« Family disagreements over parenting issues make a negative contribution to the
indicator of inhibition.

AHHOTAIIMA

AktyanmpHOCTD. COBpEMeHHaA IICUXO/IOTYA POANTENbCTBA TIPE/IaraeT /s usyde-
HIMA pas/ndHble GeHOMEHbI — POJUTENLCKOE OTHOUIEHNE, POJUTENbCKIE YOeXKTeH A,
YCTaHOBKY U IPaKTUKM. VI3ydeHue poguTenbcKuX yOeKIeHit TO3BOIAET OMICATh KOI-
HUTUBHBIII KOMIIOHEHT CEMEITHOII CPefibl, B KOTOPOIT pasBuBaeTcs pebeHok. [Ipenbiny-
IIVie VICCTIeTOBAHMSA 0OHAPY KU/IM 3HAYVMMYIO CBA3b HEKOTOPBIX POJUTENbCKIX YCTAHOBOK
C KOTHUTMBHBIM U COIMANbHO-3MOLMOHATbHBIM Pa3BUTHEM JIeTell, OHAKO OHY BBINOJ-
HeHBI Ha 3apPyOeXXHbIX BBIOOPKAX, a X Pe3y/IbTaThl HEOTHO3HAYHEL

IMenb. BbIABUTD 0COOEHHOCTH CBA3Y POAMUTEIbCKIX yOEKIEHWIT O PO CTPYKTYPU-
POBaHHOCTH, CIIOHTAaHHOCTY ¥ UTPOBOIA IEATE/IbHOCTH, a TAK)KE HA/IMYMA IPOTUBOPEYUMIA
B CeMbe OTHOCHUTEIBHO 0COOEHHOCTEN! BOCIIMTAHNUA C IOKa3aTe/IAMY KOTHUTUBHOTO I
COIMATbHO-3MOIMOHATEHOTO PAa3BUTIA pebeHKa.

Opranusanus uccnefgoBanus. Bei6opka. OCHOBHYI0 BBIGOPKY MCCIETOBAHMS CO-
cTaBywm 338 XEHINUH B Bo3pacte oT 23 1o 65 net (M = 36,63; SD = 5,004) u ux fetu
TOLIKOTIBHOTO BO3pacTa B BodpacTe oT 53 1o 81 mecsines (M = 70,36, SD = 4,198), u3 Hux
48% — Manbuuky, 52% — feBouKu. MeTonbl. [I/1s1 BbIAB/IEHNs POAUTENbCKIX YOeK ie-
HIIT OBUI pa3paboTaH pAf yTBEPXK/EHMIT, KOTOPbIe MOXXHO CTPYIINMPOBATD B Tpu O/10Ka:
1) opraHu3anus XU3HU pebeHKa, 2) poIb UTPOBOI JeATEIbHOCTH, 3) BOCIUTATEIbHASL
KoH(]poHTaIWs B ceMbe. [I0KasaTe/nt KOTHUTUBHOTO Pa3BUTHUS [€Tel ObUIN BbISB/ICHbI
mpyu oMoty 1[BeTHBIX mporpeccuBHBIX Matpull K. PaBeHa u cy6TeCTOB METOAMKI
NEPSY-II, conyanbHO-3MOLMOHAIBHOTO — IpY MOMOIY MeTofuKy «TecT Ha moOHMMA-
HI1€ OSMOINIT».

Pes3ynbrarhl. BoLABIEHO, YTO OO/IBIINHCTBO POAUTENIEl CUMTAIOT CTPYKTYPUPOBAH-
HYIO Cpefly 60/mee 3HaUMMOI1 s O/maromony4ns peberka. Kpome Toro, 06HapyseHo, 410
Ha/II4gue Y POAMTENIell TaKMX YOeKeHUIT ABIACTCA MO3UTUBHBIM MPEINKTOPOM MOKa-
3aTeslell HeBepOaTbHOTO MHTEIEKTa PebeHKa, IPY STOM YOeXK/IeHVA O 3HAYMMOI POy
CIIOHTaHHOCTI OKa3bIBAIOTCA IPEAUKTOPAMI MeHee BbIPaKeHHBIX I0KasaTese 60/b-
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IIIer0 BPEMeHM, KOTOpOe HeoOXOAMMO PeOeHKY [/l MepeKToYeHNs C OHOrO 3aaHusA
Ha fipyroe. CBs3eil pOUTeNbCKIX YCTAHOBOK C COIMATbHO-9MOIIOHAIbHBIM Pa3BUTIEM
JeTelt He 0OHAPYKEHO.

BoiBoabt. Popurerbckue yoexxaeHns: MOTYT UIPaTh CYIECTBEHHYIO POJIb B PasBI-
TN pebeHKa: yoexeHne B HeOOXOAMMOCTI CTPYKTYPUPOBATh CPERY pebeHKa MOXKeT
IIPUBOJAUTD K IIO3UTVBHBIM 3¢)¢)eKTaM 1A KOTHUTVIBHOT'O Pa3BUTNA pe6eHKa 7 HE B/IN-
SITb Ha COL{MA/IbHO-OMOLIOHA/IBHOE Pa3BUTHE, @ yOeXjeHIe B HeOOXOMMOCTI CIIOHTAH-
HOCTI CKOpee CBS3aHO C (0/iee HU3KVMI [OKA3aTe/sIMI VICIIO/THUTENbHBIX QYHKINMIT Y
pebeHka.

Knioueevie cnosa: Ponyrenbckue y6exeHns, CTPYKTypPUPOBAHHOCTD, CIIOHTaH-
HOCTb, KOTHUTVMBHOE Pa3BUTHE, COMATbHO-3MOIVIOHATbHOE Pa3BUTIE

KnroueBblie mMOI0KeHM:

o bBonbimHCcTBO pouMTeneﬁ CUUTAKT, YTO I/IA 6nar0n0nylm;{ ﬂeTeﬂ 6071ee BakKHa
CTPYKTYpUPpOBaHHAA CpeNa, Y€M CIIOHTAHHAA aKTUBHOCTD.

o IlpencTaBrens poxuteelt 06 OpraHN30BAHHOI OBCETHEBHON >KI3HI ABIIIOT-
€A1 TIO/IOXKMTeIbHBIMY U 3HAUMMBIMI (haKTOPaMy, BIUAIOLVIMA Ha HeBepOaIbHBbII
VHTETIEKT ¥ TOPMOYKEHIIE JIeTell.

o POJII/ITCTII)CKI/IQ y6e>1<11e1-11/13 O CIIOHTAHHOCTI HOBCeJIHeBHOIZ JKU3HU ABIAKTCA HE-
TaTUBHBIMY 3HAYVIMBIMU NIPEAVIKTOPAMI HMU3KOT'O YPOBHA TOPMOXKEHNA.

o PasHormacus B cembe 10O BOIIpOCaM BOCHUTAHNA ueTeﬁ[ OKa3bIBAKOT HETAaTUBHOE
B/IMAHVIE Ha ITOKa3aTE/Ib TOPMOXKEHNA.

RESUMEN

Relevancia. La psicologia moderna de la paternidad ofrece diversos fendmenos para
el estudio: relaciones parentales, creencias parentales, actitudes y practicas. El estudio
de las creencias de los padres permite describir el componente cognitivo del entorno
familiar en el que se desarrolla el nifio. Estudios previos han encontrado una asociacién
significativa de algunas actitudes de los padres con el desarrollo cognitivo y socioemo-
cional de los nifos, sin embargo, se realizan en muestras extranjeras y sus resultados son
mixtos.

El objetivo. Identificar las caracteristicas de la relacion de las creencias de los padres
sobre el papel de la estructuracion, la espontaneidad y la actividad del juego, asi como la
presencia de contradicciones en la familia con respecto a las caracteristicas de la crianza
con indicadores del desarrollo cognitivo y socioemocional del nifo.

Métodos y muestra. La muestra principal del estudio fue de 338 mujeres de 23 a 65
anos (M = 36,63; SD = 5,004) y sus hijos en edad preescolar de 53 a 81 meses (M = 70,36,
SD = 4,198), de los cuales el 48% eran nifios y el 52% eran nifias. Para identificar las creen-
cias de los padres, se han desarrollado una serie de afirmaciones que se pueden agrupar
en tres bloques: 1) la organizacion de la vida del nifio, 2) el papel de las actividades de
juego, 3) la confrontacion educativa en la familia. Los indicadores del desarrollo cognitivo
de los ninos se identificaron con la ayuda de Matrices progresivas de color de J. Raven y
subpruebas de la técnica NEPSY-II, socioemocional — con la ayuda de la técnica «Prueba
de comprension de las emociones».

Resultados. Se ha identificado que la mayoria de los padres consideran que un entor-
no estructurado es mds significativo para el bienestar del nifio. Ademas, se encontré que
la presencia de tales creencias en los padres es un predictor positivo de los indicadores
de inteligencia no verbal del nifno, y las creencias sobre el papel significativo de la espon-
taneidad son predictores de indicadores menos pronunciados de mds tiempo que el nifio
necesita para cambiar de una tarea a otra. No se encontraron vinculos entre las actitudes
de los padres y el desarrollo socioemocional de los nifios.
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Conclusion. Las creencias de los padres pueden desempefiar un papel importante
en el desarrollo del nifio: la creencia en la necesidad de estructurar el entorno del nifio
puede tener efectos positivos en el desarrollo cognitivo del nifio y no afectar el desarrollo
socioemocional, y la creencia en la necesidad de espontaneidad se asocia mas bien con
puntuaciones mas bajas de las funciones ejecutivas del nifio.

Palabras clave: Creencias parentales, estructuracion, espontaneidad, desarrollo cog-
nitivo, desarrollo socioemocional

Disposiciones clave:

« La mayoria de los padres creen que un entorno estructurado es mds importante
para el bienestar de los niflos que la actividad espontanea.

o Las percepciones de los padres sobre la vida cotidiana organizada son factores
positivos y significativos que afectan la inteligencia no verbal y los patrones de
inhibicion en los nifios.

o Las creencias de los padres sobre la espontaneidad de la vida cotidiana son predic-
tores negativos significativos de bajos niveles de inhibicién.

o Los desacuerdos en la familia sobre la crianza de los hijos tienen un impacto nega-
tivo en la tasa de inhibici6n.

RESUME

Origines. La psychologie moderne de la parentalité propose divers phénomeénes a
étudier — les attitudes parentales, les croyances, attitudes et pratiques parentales. Tétude
des croyances parentales permet de décrire la composante cognitive de lenvironnement
familial dans lequel évolue lenfant. Des études antérieures ont trouvé un lien significatif
entre certaines attitudes parentales et le développement cognitif et socio-émotionnel des
enfants, mais elles ont été réalisées sur des échantillons étrangers et leurs résultats sont
ambigus.

Objectif. Le but de cet article est de révéler les traits spécifiques du lien entre les
croyances parentales sur le role de la structure, de la spontanéité et de lactivité ludique,
ainsi que la présence de contradictions dans la famille concernant les caractéristiques
de Iéducation avec des indicateurs du développement cognitif et socio-émotionnel
de lenfant.

Méthodes et échantillonnage. Iéchantillon principal de [étude était composé de 338
femmes agées de 23 a 65 ans (M = 36,63 ; SD = 5,004) et de leurs enfants d’age préscolaire
agés de 53 a 81 mois (M = 70,36, SD = 4,198), dont 48 % sont de gar¢ons, 52 % sont des
filles. Pour identifier les croyances parentales, un certain nombre dénoncés ont été élabo-
rés qui peuvent étre regroupés en trois blocs : 1) lorganisation de la vie de Ienfant, 2) le role
des activités ludiques, 3) la confrontation éducative au sein de la famille. Les indicateurs
du développement cognitif des enfants ont été identifiés a l'aide des matrices progressives
colorées de J. Raven et des sous-tests de la méthode NEPSY-II, socio-émotionnelle — en
utilisant la méthode « Test de compréhension des émotions ».

Résultats. Il a été constaté que la majorité des parents considérent qu'un environne-
ment structuré est plus important pour le bien-étre de lenfant. En outre, il a été constaté
que la présence de telles croyances chez les parents est un prédicteur positif des indicateurs
de l'intelligence non verbale d'un enfant, tandis que les croyances sur le réle important
de la spontanéité saverent étre des prédicteurs d’indicateurs moins prononcés de temps
dont un enfant a besoin pour passer d'une tache a une autre. Aucun lien entre les attitudes
parentales et le développement socio-émotionnel des enfants na été trouvé.

Conclusions. Les croyances parentales peuvent jouer un role important dans le dé-
veloppement de Ienfant : la croyance dans la nécessité de structurer lenvironnement de
lenfant peut avoir des effets positifs sur le développement cognitif de lenfant et naffecter
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pas son développement socio-émotionnel, et la croyance dans la nécessité de spontanéité
est plus susceptible d'étre associée a des niveaux inférieurs de fonctionnement exécutif
chez lenfant.

Mots-clés: Croyances parentales, structure, spontanéité, développement cognitif, dé-
veloppement socio-émotionnel

Points principaux:

o La plupart des parents croient qu'un environnement structuré est plus important
pour le bien-étre de leurs enfants qu'une activité spontanée.

o Les idées des parents sur la vie quotidienne organisée sont des facteurs positifs et
significatifs qui influencent intelligence non verbale et les caractéristiques d’inhi-
bition chez les enfants.

o Les croyances parentales concernant la spontanéité de la vie quotidienne sont des
prédicteurs négativement significatifs d’une inhibition.

o Les désaccords au sein de la famille concernant les questions déducation des en-
fants ont un impact négatif sur 'indicateur d’inhibition.

Introduction

Parental Beliefs

Modern study of the psychology of parenting covers many concepts that character-
ize the parental relationship and interaction with the child. However, parental beliefs
and attitudes have not received sufficient attention from psychologists (Troshikhina
& Danilova, 2023).

Parental beliefs or parental attitudes (this term is more often used in Russian
psychological studies) can be defined as a combination of the widest possible range of
opinions, judgments, and ideas about children’s upbringing and development (Krai-
lyuk, 2015; Miller, 1988). Despite its similarity to the concepts of “parental attitude”,
“interaction”, and “parental practices’, the term “parental beliefs” describes other psy-
chological phenomena; while beliefs and behavior influence each other, there may
be some inconsistency between them. It is also worth noting that attitudes make it
possible to maintain a permanent self-image in a situation where actual behavior
contradicts attitudes.

Researchers consider parental beliefs in connection with the influence of various
factors on child development, parental expectations of the child’s development, the
role of mother and father in raising children (Bornstein & Lansford, 2019), or the
child’s age (Ridao et al., 2021).

Parental Beliefs and Child Development

Parental beliefs are positively associated with their children’s cognitive and socio-emo-
tional development (Sobkin & Kalashnikova, 2023; Wang et al., 2022) and can have
influence both directly (for example, on the children’s intellectual abilities [Golovey
etal, 2016]), and indirectly (through various parental practices: e.g., emotional ones
or stimulating the child’s cognitive development [Correa et al., 2019]). For example,
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parents may be convinced of the importance of play activities and strive to create
conditions for these, including by getting involved in the game. It has been found that
children whose parents play with their children demonstrate higher developmental
levels of executive, cognitive, and social skills (Bukhalenkova et al., 2021; Gavrilova
et al., 2023). In this regard, it is crucial to determine whether there is an association
between parental beliefs about the role of play at preschool age and the child’s cogni-
tive and socio-emotional development. The relevance of the study of parental beliefs
regarding the role of play at preschool age (Yudina, 2022) and the organization of the
child’s daily life is due to the parents’ focus on accelerating the children’s development
and intensively preparing them for school, which sometimes happend as a result of
the devaluation of play activities (Golovey et al., 2016; Parmar et al., 2004; Veraksa,
2022).

Despite the large number of studies devoted to parental beliefs regarding the role
of the educational environment (Golzitskaya et al., 2018), little attention has been
paid to parental beliefs about external factors related to structure and spontaneity
in the child’s daily life. Previous investigations indicate the significant positive role
of a structured environment for the child’s development (for example, Balabanova,
2015; Balandin et al., 2022; Sidneva et al., 2022; Soldatova & Rasskazova, 2022). How-
ever, some recent studies have shown that a structured environment (Morozyuk et
al., 2022; Tarasova, 2023) and corresponding parenting style can reduce executive
function skills (e.g., Liu et al., 2020), while excessive structure deprives children of
the opportunity to exercise independence (Smirnova, 2019).

Belief in the need to adhere to rules and parental demands, regardless of the situa-
tion, helps maintain an environment of stability and predictability for the child (Sled-
dens et al.,, 2014). However, the parental attitudes may conflict with those of other
family members (Korninenko, 2016; Markovskaya, 2005) who take part in the child’s
upbringing, and this should be taken into account in the investigations.

Data on the parental beliefs under consideration are limited in Russian samples,
so this study is exploratory in nature, allowing us to formulate the following research
question: how are parental beliefs related to indicators of the child’s cognitive and
socio-emotional development? Based on the available data, it can be assumed that
belief in the positive role of a structured environment in a child’s daily life and dis-
agreements in the family regarding methods of upbringing may be negatively associ-
ated with the child’s cognitive and socio-emotional development.

Methods

Participants

The main sample of this study consisted of 338 mothers of preschool children, aged
23 to 65 (M = 36.63, SD = 5.004). Of these, 5% are under 30 years old, 65% are under
40, and the rest are over 41. The age of the children at the time of the study ranged
from 53 to 81 months (M = 70.36, SD = 4.198); 48% of the children were male,
52% female.
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Procedure

The study of the children’s development indicators was organized in an individual for-
mat at preschools within the framework of the all-Russian research project “Growing
Together”. Data collection from parents was carried out online; the survey completion
time was up to 20 minutes.

Materials

Since there has been no toolkit for identifying the parental beliefs under considera-
tion, a number of statements were developed that can be grouped into three blocks.

The first block is aimed at identifying parental beliefs about the organization of
the child’s daily life (structured environment or flexibility). This block includes two
questions: 1) According to your beliefs, in order to raise happy and healthy children,
is it important for daily life to be structured and organized? 2) According to your
beliefs, in order to raise happy and healthy children, is it important for daily life to
be flexible and spontaneous? The questions were rated on a Likert scale from “1”
(“Strongly disagree”) to “4” (“Strongly agree”).

The second block is aimed at identifying beliefs regarding the significance of play
activity. The first statement is focused on discovering the parent’s preference for cog-
nitive development activity (such as reading) over play: “I believe that it is better to
spend time reading to a child than playing together”. The second statement reveals
the parent’s belief about the role of play as an activity that prepares a preschooler
for school: “I believe that free play at home will help my child prepare for school”.
The third statement allows us to assess the emotional attitude towards playing with
a child: “Participating in my child’s play (when he/she sets its course) is one of my
favorite things to do”. Statements were rated by parents on a Likert scale from “1”
(“Strongly disagree”) to “4” (“Strongly agree”).

The third block is represented by a question assessing disagreements in the family
on issues of upbringing and educational practices: “Are there disagreements in your
family on issues of child-rearing that lead to serious conflicts and which cannot be
resolved for a long time?” Answer options: “0 - No disagreements”; “1 — There are
disagreements with the senior generation of relatives (grandparents)”; 2 — “There are
disagreements with the child’s other parent”.

The children’s nonverbal intelligence development level was identified via the
J. Raven’s Colored Progressive Matrices test (Raven et al., 2002).

The children’s executive functions were studied using subtests of the NEPSY-II
complex (Gavrilova & Chichinina, 2023; Korkman et al., 2007). The level of audi-
tory—verbal working memory development was identified via the “Sentences Repeti-
tion” subtest, and the visual working memory development level was identified via
the “Memory for Designs” subtest. Cognitive flexibility was studied by three series
of tasks of the “Dimensional Change Card Sort” subtest, and inhibition by the “In-
hibition” subtest. Time to complete the task was used to assess both indicators. The
technique’s subtests are described in more detail in the work by O. Almazova and
colleagues (Almazova et al., 2019).
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The children’s socio-emotional development features were identified via the “Test
of Emotion Comprehension” (Veraksa et al., 2021), and a generalized indicator of
understanding emotions was used for analysis.

Data processing using frequency, comparative, correlation, and regression analy-
ses was carried out in the Jamovi program.

Results

Preliminary Analysis of Indicators of Parental Beliefs

Descriptive statistics analysis revealed that the indicator of parental beliefs that good
structure and organization is more likely to contribute to a child’s happiness and
health (M = 2.44; SD = 1.06) is higher than the indicator of parental belief in the
positive role of spontaneity and flexibility (M = 2.30; SD = 0.58). At the same time,
61% of parents agreed or completely agreed with the statement about the significant
role of structure, and only 34% agree with the statement about the role of spontaneity.
Analysis of parental beliefs about play showed that belief in the positive role of free
play had a higher score (M = 2.65; SD = 0.79) than belief about the role of the par-
ent’s participation in the child’s play (M = 2.55; SD = 0.79); the lowest indicator was
scored by the belief that reading is more useful for a child’s development than playing
(M = 2.02; SD = 0.74). Fifty-nine percent and 54% of respondents, respectively, agree
or strongly agree that free and joint play has a positive role, while only 21% think that
reading has a more important role than play. Of the total sample, 88% of the mothers
indicated that there are no disagreements in their family on upbringing issues, 7%
responded that there are disagreements with senior relatives, and 5% noted that they
have disagreements with the child’s other parent.

Analysis of the Association Between Parental Beliefs and Indicators
of the Cognitive and Social-Emotional Development of Children

Spearman’s correlation analysis, as well as indicators of confidence interval with
1,000 bootstrap samples, made it possible to identify the association between paren-
tal beliefs and the indicators of child development used. In particular, belief in the
positive role of a structured environment showed a positive association with belief
in the positive role of spontaneity (r = 0.16, p = 0.004; CI [0.054, 0.252]), nonverbal
intelligence (r = 0.14, p = 0.011; CI [0.035; 0.245]); and a negative association with
cognitive flexibility (r = -0.12, p = 0.035; CI [-0.216, —0.017]), inhibition (r = —-0.13,
p = 0.020; CI [-0.232 ; -0.024]) and the family’s socio-economic status (r = -0.12,
p = 0.035; CI [-0.221, -0.003]). The presence of disagreements in the family is as-
sociated only with a generalized indicator of the child’s understanding of emotions
(r=-0.14, p =0.013; CI [-0.239, -0.038]). Indicators of beliefs about the role of spon-
taneity and play did not reveal significant relationships.

It is important to clarify that correlational associations are considered significant
in cases where the p-level is close to 0.05 only when the r-index is not less than 0.5
(Krichevets et al., 2019). Despite this, our results can still be accepted as significant
and interpreted in the future. This is supported by both classical and modern ideas
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about conducting and interpreting correlation analysis, in which, on a sample of 300
respondents and a significance level p approaching 0.05, it is permissible to accept
the results and interpret them with a correlation coefficient of 0.113 (Nasledov, 2007;
Schober, et al., 2018). Moreover, the identified correlations’ significance is confirmed
by the confidence intervals.

To analyze the joint contribution of sociodemographic characteristics and paren-
tal beliefs to child development indicators, a linear regression analysis was conducted,
in which indicators of sociodemographic characteristics and parental beliefs about
spontaneity and structure were treated as quasi-intervals (see Table 1).

Table 1

Results of Regression Analysis of Contribution of Social-Demographic Characteristics and
Parental Beliefs to Indicators of Cognitive Development of Children

Nonverbal intelligence Inhibition (time)
Variable R*=0.07 R*=10.08
F (7 304) =3.299 F(7299)=3.93
p=0.002 p <0.001
Beta t Beta t
(Constant) 0.68 7.290%%
Age of parent -0.07 -1.23 -0.04 -0.79
Socio-economic status of family -0.04 -0.70 -0.07 -1.21
Education level of parent 0.17 2.98** -0.06 -0.99
Parer.ltal beliefs about organized every- 0.16 2 g7 020 3560
day life
Parental bf_ehefs about spontaneous _0.04 ~0.70 012 5 14%
everyday life
_Famlly disagreements over parenting ~0.06 _101 016 2 91**
issues
Pa'rental beliefs about play activities of 0.03 0.51 006 116
children

Note. * p <0.05, ** p < 0.01, ** p < 0.001

According to the results obtained, significant positive predictors of nonverbal
intelligence were the parent’s belief in the positive role of the structured environment
and the parent’s educational level. A negative contribution to the inhibition indicator
was demonstrated by the belief about a structured environment, and a positive con-
tribution was shown by the belief about spontaneity, as well as disagreements in the
family regarding upbringing. No significant contribution of the considered indicators
to the child’s understanding of emotions was discovered.
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Discussion

Our research demonstrates that the majority of the mothers assessed are convinced
of structured environment’s positive role in a child’s daily life for his/her well-being,
which is positively associated with the development of certain cognitive abilities. The
positive association between the parental belief in the significant role of a structured
environment and the child’s nonverbal intelligence, as well as the negative, albeit
weak, association between this parental belief and the time required for completion
for cognitive flexibility and inhibition tasks may, to some extent, indicate that parents
who believe that the childs life should be well organized create a carefully structured
and predictable environment, where it is easier for children to navigate and inhibit
their impulses, which allows them to develop non-verbal intelligence and some ex-
ecutive functions (in particular, inhibition).

A significantly smaller proportion of parents are convinced of the positive role
of flexibility and spontaneity in organizing the child’s daily life, and this may be due
to the negative contribution of these beliefs to the children’s cognitive development,
namely, to inhibitory control (inhibition). However, the data obtained in this study
require additional verification.

Beliefs about the positive role of play activities at preschool age and the pres-
ence of disagreements in the family regarding upbringing did not show a significant
contribution to cognitive development indicators, and no predictors of the studied
characteristics of socio-emotional development were found among the considered
parental beliefs.

The results have some differences from existing data. For example, in a Chinese
sample, it was found that children of parents who are convinced of the significant
role of play activities and, in general, the need for cognitive stimulation of children,
demonstrate higher rates of socio-emotional development; however, no effect was
found for cognitive development (Wang et al., 2022). Such a discrepancy in data may
indicate an ambiguous, more complex picture of the relationships between parental
beliefs and child development indicators — mediated, for example, by parental prac-
tices, parental attitudes, or individual characteristics of both the parent and the child.

Conclusion

This research demonstrates that parental beliefs can play a significant role in child
development, along with parenting attitudes and practices. In particular, the belief in
the need to structure a child’s environment may lead to positive effects on the child’s
cognitive development (namely, nonverbal intelligence and executive functions), but
not affect the child’s understanding of emotions. Beliefs about the role of play, as well
as disagreements in the family regarding upbringing, were least associated with the
children’s cognitive and socio-emotional development.

Limitations

The study has a number of limitations. The correlation and regression analyses showed
extremely low indicators. Although the correlation coefficient r does not exceed 0.2
with a significance level approaching 0.05, and the proportion of explained variance
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according to the regression analysis results is low, with a sample size of 300 people or
more, the results can be interpreted, albeit with great caution.

The next limitation is due to the fact that the statements in the questionnaire
used to identify parental beliefs are highly generalized, which could cause difficulties
in understanding them, although none of the respondents asked for clarification (an
opportunity for this was provided). Nevertheless, future research may be associated
with greater detail in the questions. Another limitation is related to the lack of data
on parents’ implementation of their beliefs in practice, which makes our assumptions
about the association mechanism between parental beliefs and children’s cognitive
development indicators less reliable. Future studies may be related to data collection
on the frequency and characteristics of joint play activities and the actual organiza-
tion of the child’s daily life.
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