New Ideas in Child and Educational Psychology ‘ NEWIDEAS N

CHILD AND EDUCATIONAL
Volume 3, Issue 3-4, 2023 PSYCHOLOGY

Manifestation of Teenage Aggression Toward Teachers:
Its Prevalence, Factors, Consequences, and Prevention”

Artur A. Rean, Anna V. Egorova*

Moscow Pedagogical State University, Moscow, Russia

* Corresponding author. E-mail: av.egoroval@mpgu.su

ABSTRACT

Background. The relevance of studying students’ aggressive behavior toward teachers
lies in the fact that despite the ongoing public discussion, modern research shows that this
problem is not being given enough attention.

Objective. Our objective is to explore students” aggressive behavior toward teach-
ers — i.e., to assess the prevalence of this problem, analyze its background, and assess the
consequences of such behavior.

Design. The paper analyzes foreign and Russian research on the problem of aggres-
sion toward teachers. In addition, we attempt to find the causes of students’ aggressive
behavior with reference to various psychological theories. We also offer reccommendations
for reducing and preventing aggression toward teachers on the part of students.

Results. The indicators that demonstrate the prevalence of aggression toward teach-
ers raise the concern that this problem has negative long-term consequences for the lives
of students, teachers, and educational institutions. The use of psychological theories, mod-
els, and concepts to explain the reasons for students” aggression in the teacher’s direction,
allows us not only to determine the reasons for the aggressive behavior, but also to con-
sider this problem at different levels of the educational process. The influence of school
climate on the victimization of teachers has been considered, and recommendations are
made for implementing preventive measures.

Conclusion. On the basis of our analysis, we present possible directions for further
study of this problem. In particular, it is necessary to study the prevalence of aggressive
behavior toward teachers in Russian schools and develop a set of preventive measures
aimed at the elimination of aggression toward teachers.
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Highlights:
o Research around the world indicates that in different countries, anywhere from

30% to 80% of teachers face teenage aggression. Its manifestations range from
physical acts of aggression to insults, ridicule, or ignoring the teacher altogether.

o The consequences of teachers encountering teenage aggression are numerous: first,
they can be reflected in the deterioration of the teacher’s physical and psycho-
emotional state; and second, such aggressive acts contribute to the deterioration of
the school climate and a decrease in the teacher’s ability to control the educational
process.

o There is a shortage of research devoted to the study of teenage aggression toward
teachers: in particular, research devoted to the study of the factors contributing
to the emergence of teenage aggression, the prevalence of aggressive behavior in
various forms in Russian schools, and research into the personal qualities and pro-
fessional skills of teachers faced with teenage aggression.

« The introduction of preventive measures to avert student aggression toward teach-
ers requires an integrated approach that involves all participants in the educational
process: students, teachers, the administration, and parents.

AHHOTALIVIS

AKTyaIII)HOCTI). AKTYaTIbHOCTb HpO6HeMI)I HpOHBHeHI/IH HO,HPOCTKOBOI‘/’I arpeCCI/H/I
B OTHOLICHNUM II€1aroroB O6YCTIOB}IeHa TeM, 4YTO HCCMOTPH Ha eé H.U/IPOKOC COoLMaJIbHOE
3By4aHue B 00I[eCTBe, COBpeMeHHas 6a3a MCCTeOBAHMIT TOKA3bIBAET, YTO JAHHOI PO-
671eMe yressieTcst KpartHe Malo BHUMAHMA.

ITenp: paccMOTpeTh IPOAB/IEHNE aTPECCUBHOTO IIOBENEHN B OTHOLIEHUN YIUTENEit,
a IMEHHO: OLIeHUTD PaCIPOCTPaHEHHOCTb JaHHOI IIPOO/IEMbI, IPOAHANMN3UPOBATD e -
IIOCBIIKM, KOTOpbIE IIPENLIECTBYIOT IIPOABIEHNIO alPECCU B OTHOIIEHNM YYMTENEN, a
TaK)Xe OLIEHNTD MOC/IEACTBYS TO0OHOTO TIOBETEHSL.

Omnucanne X0Aa MCCIeROBaHIA. B paboTe npefcTaBieH aHam3 3apyOeXXHbIX I OT-
e4YeCTBEHHBIX MICC/IEOBAHNIA, OCBAIIEHHBIX TPO6/IeMe arpeccyyt B OTHOIIEHUY YIUTELS.
Kpome TOro, mpefupuHATH MONBITKY HAWTU MPUYMHBI ArPECCYBHOTO MOBEfIeHNA y4a-
MUXCA 110 OTHOLIEHNIO K YYUTENII0, IIOCPECTBOM aHA/IM3a IICUXOIOIMYECKIX TeOPUIL.
B cTaTbe Taxoke IpeIo>KeHbl PeKOMEHIALVIN /I CHVDKEHMA U TPODIIAKTUKY arpeccum
CO CTOPOHBI YYEHNKOB B OTHOIIECHVN YYUTEIA.

PesynbraThl MccnemoBaHmsA. BplIo MOKa3aHo, YTO IOKa3aTeIy pacIpOCTPaHEHHO-
CTH arpeccuy B OTHOLIEHWN YIUTeIeil BO BCEM MUpe IOFYePKIBAIOT MACIITAObI JAHHOI
Ipo6IeMaTVKI U BBI3BIBAIOT 00ECIIOKOEHHOCTD TeM, UTO JaHHas 00/1aCTb MMeeT maryo-
HbI€ {O/ITOCPOYHbIE IOC/IEACTBYIS LT XKVU3HY YYAIVIXCSI, YIUTeNIeil 1 06pasoBaTe/IbHbIX
YUPEXIAEHUN B LIeIOM. YCTaHOBJIEHO, YTO NIPYMEHEHME IICUXO0IOTUYECKUX TEOPUIL, MO-
JeTiel Y KOHLIeNIVIL B 0ObACHEHNY IPUYVH IIPOSAB/ICHUN arpeccyyl B OTHOIIEHVS Y4M-
TeJISI CO CTOPOHDI YIEHNKOB, O3BOMIAIOT He TONbKO OIpeNeNTh IPUINHBI IOF0OHOTO
HOBEIeHIA, HO 11 IIOMOTA0T PaCcCMOTPETh NAaHHYIO IPO6IeMy Ha pasHbIX YPOBHAX 00-
pasoBarenbHOro mporecca. Takoke ObIIIO PACCMOTPEHO BMAHME IIKOTbHOTO K/IMMAaTa Ha
BUKTUMM3AINIO YIUTENIell U JaHbl peKOMEHIAIMN TI0 BHEJPEHMIO TPOMUIaKTIIeCKIX
MEpONPUATHUIA.

BriBoppl. Ha ocHOBaHUM IIPOBENEHHOTO aHAIM3a ObUIN IIPENCTaBIeHbl HAIlPaB-
JIeHNA [T SaTbHENIIero U3ydeHys JaHHOI mpobneMatuky. B gactHOCTH, OTMedaeTcs
He0OXOIMMOCTD MCC/IEOBAHNS PACIIPOCTPAHEHHOCTU (POPM arpecCUBHOTO MOBEMEHIIS
B OTHOIIEHNY y4InTeNs B POCCHIICKIX IIKOTAX U pa3spaboTKy KOMIIEKca MpOdUIaKTI-
YeCKVX MEePOIPUSATII, HAIIPaB/IeHHBIX Ha 60pBOY ¢ arpeccieil B OTHOLICHNUI TIeJarOrOB.

Knioueevie cmosa: Arpeccusi, TOLPOCTKY, MEFATOTHY, IIKOIA, IIKOIbHbI KIMMAT,
poduIaKkTIKa
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KnroueBbie OM0>KeHIIA:

o VccnemoBannus mo BceMy MUpY IOKA3BIBAIOT, 9YTO B PasHBIX cTpaHax oT 30% fo
80% 11e1aroroB CTaIKMBAIOTCA C IIO[POCTKOBO arpeccueil B UX ajipec, IIpy STOM
bopMbI ee HposABIEHNA PAa3HOOOPasHbI: OT (HUBNYECKMX AKTOB arpeccuu, [0
OCKOPO/IeHMIT, HACMEIIeK VI UTHOPUPOBAHNL.

° HOCHCJICTBI/IFI CTO/IKHOBE€HUA II€OAAroroB ¢ HOJIPOCTKOBOI‘/'[ arpeccmeﬁ B UX
agpec MHOTOYMC/IE€HHDI: BO-IIEPBBIX, 3TO MOXXET OTPaXaTbCA Ha YXYIUIEHUN
(1)]/13]/[‘l€CKOI‘O 1 IICMXO3MOIMIOHA/IbHOTO COCTOAHMA YYUTENA, BO-BTOPDIX,
HOIIO6HI)I€ AKThI arpeccnn CHOCO6CTBYIOT YXYALIEHNIO IIKOJIbHOIO KIyMara "
CHIVDKEHNIO BO3MOXHOCTH YIIPAaBJ/ICHNA IIE€IATOroM y‘{e6HbIM IIpO1IECCOM.

« HabmiomaeTcs HexBaTKa MCCIeOBAHNUIA, MOCBAI[EHHBIX M3y IEHNIO TOJIPOCTKOBOIT
arpeccuyl B OTHOILIEHW) IIEJarOrOB, B YAaCTHOCTHU: M3y4eHMe (DAKTOPOB,
CIIOCOOCTBYIOIIMX BO3HMKHOBEHMIO IIOAPOCTKOBOJ arpeccuyl B OTHOIIEHUN
Y4UTeNA, PpacIpOCTPAHEHHOCTh Pa3IMYHBIX (GOPM arpecCUBHOTO IOBEIEHNA
B Poccmiickux MKoMax, a TaKXe MCC/Iel0OBaHNME IMYHOCTHBIX KadyeCTB M1
npodeccrOHaIbHBIX HAaBBIKOB II€flaroroB, CTaJIKMBAIOIUXCA € IOLPOCTKOBO
arpeccueil B X aipec.

o BHempeHre mnpoQuUIaKTHYECKNMX MEPONPUATHIl IO IIPefOTBPAI[CHIIO
arpeccuyl yYallyxcs B OTHOLIEHNUM y4IMUTe/Is TpebyeT KOMIUIEKCHOTO IMOJXOAa,
3aTparnBaloIero BCeX YYaCTHUKOB 06pasoBaTEeNbHOIO Ipoljecca: yJaIfuxcs,
IIeIarOr0B, ATMIHVICTPALINIO ¥ POLUTEIEI.

RESUMEN

Relevancia. La relevancia del problema de la manifestacion de la agresion de los
adolescentes hacia los docentes radica en que, a pesar de su amplia repercusion social, la
base actual de investigacién muestra que se presta muy poca atencion a este problema.

El objetivo: examinar la manifestaciéon de comportamiento agresivo hacia los profe-
sores, especificamente: evaluar la prevalencia de este problema, analizar los antecedentes
que preceden a la manifestacion de la agresion hacia los profesores, asi como evaluar las
consecuencias de dicho comportamiento.

Descripcion de la investigacion. El trabajo presenta un anailisis de investigacio-
nes extranjeras y nacionales dedicadas al problema de la agresion hacia los profesores.
Ademas, se han realizado intentos de encontrar las causas del comportamiento agresivo
de los estudiantes hacia los profesores mediante el analisis de teorias psicologicas. El arti-
culo también ofrece recomendaciones para reducir y prevenir la agresion por parte de los
estudiantes hacia los profesores.

Resultados de la investigacion. Se demostré que los indices de prevalencia de la
agresion hacia los profesores en todo el mundo resaltan la magnitud de este problema y
generan preocupacion debido a que este campo tiene consecuencias perjudiciales a largo
plazo parala vida de los estudiantes, profesores y las instituciones educativas en general. Se
estableci6 que el uso de teorias, modelos y conceptos psicologicos para explicar las causas
de la manifestacion de agresion hacia los profesores por parte de los estudiantes no solo
ayuda a identificar las causas de dicho comportamiento, sino que también contribuye a
examinar este problema en diferentes niveles del proceso educativo. También se examind
la influencia del clima escolar en la victimizacién de los profesores y se proporcionaron
recomendaciones para implementar medidas preventivas.

Conclusiones. Sobre la base del analisis realizado, se presentaron lineamientos para
futuras investigaciones sobre esta problematica. En particular, se destaca la necesidad de
investigar la prevalencia de formas de comportamiento agresivo hacia los profesores en
las escuelas rusas y desarrollar un conjunto de medidas preventivas dirigidas a combatir
la agresion hacia los docentes.

Palabras clave: Agresion, adolescentes, profesores, escuela, clima escolar, prevencion
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DESTACADOS:

o Investigaciones en todo el mundo muestran que en diferentes paises, del 30% al
80% de los profesores se enfrentan a la agresion adolescente hacia ellos, siendo
diversas las formas en que se manifiesta: desde actos fisicos de agresion hasta in-
sultos, burlas o menosprecio.

o Las consecuencias del enfrentamiento de los profesores con la agresion de los ado-
lescentes son numerosas: en primer lugar, puede afectar la salud fisica y emocional
del profesor, en segundo lugar, estos actos de agresion contribuyen a empeorar el
clima escolar y reducir la capacidad del profesor para manejar el proceso educativo.

« Existe una escasez de investigaciones dedicadas al estudio de la agresion de los
adolescentes dirigida a los profesores, en particular: el estudio de los factores que
contribuyen al surgimiento de la agresion adolescente hacia los profesores, la pre-
valencia de diversas formas de comportamiento agresivo en las escuelas rusas, asi
como la investigacion de las cualidades personales y habilidades profesionales de
los profesores que se enfrentan a la agresion adolescente hacia ellos.

o La implementacion de medidas preventivas para evitar la agresion de los estu-
diantes hacia los profesores requiere un enfoque integral que involucre a todos los
participantes en el proceso educativo: estudiantes, profesores, administraciéon y
padres.

RESUME

Origines. La pertinence du probléeme de lagressivité des adolescents envers les en-
seignants est due au fait que malgré sa large résonance sociale dans la société, la base de
recherche moderne montre que trés peu d’attention est accordée a ce probleme.

Objectif. Le but de ce travail est denvisager la manifestation d'un comportement
agressif envers les enseignants, a savoir : évaluer la prévalence de ce probléme, analyser les
préalables qui précedent la manifestation d’une agression envers les enseignants, et égale-
ment évaluer les conséquences d’un tel comportement.

Description du déroulement de 1" étude. Larticle présente une analyse détudes
étrangeres et nationales consacrées au probleme de l'agression envers les enseignants. De
plus, des tentatives ont été faites pour retrouver les raisons du comportement agressif des
éleves envers lenseignant a travers l'analyse des théories psychologiques. Larticle propose
également des recommandations pour réduire et prévenir lagressivité des éléves envers
lenseignant.

Résultats. Il a été démontré que les indicateurs de fréquence de 1'agression contre
les enseignants dans le monde entier mettent en évidence l'ampleur du probléme et font
craindre que ce domaine entraine des conséquences néfastes a long terme sur la vie des
étudiants, des enseignants et des établissements denseignement dans leur ensemble. On
a déterminé que l'utilisation de théories, de modeéles et de concepts psychologiques pour
expliquer les causes de I'agression envers les enseignants de la part des éléves permet non
seulement de déterminer les raisons d’'un tel comportement, mais aide également a consi-
dérer ce probléeme a différents niveaux du processus éducatif. Linfluence du climat scolaire
sur la victimisation des enseignants a également été examinée et des recommandations ont
été formulées pour la mise en ceuvre de mesures préventives.

Conclusions. Sur la base de l'analyse, des orientations pour une étude plus ap-
profondie de ce probléeme ont été présentées. Il est notamment nécessaire détudier la
fréquence des formes de comportement agressif envers les enseignants dans les écoles
russes et délaborer un ensemble de mesures préventives visant a lutter contre les agres-
sions envers les enseignants.

Mots-clés: Agression, adolescents, enseignants, école, climat scolaire, prévention
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POINTS PRINCIPAUX:

o Des recherches menées dans le monde entier montrent que dans différents pays, de
30 a 80 % des enseignants sont confrontés a une agression adolescente a leur égard,
et les formes de sa manifestation sont variées : des actes d'agression physique aux
insultes, aux moqueries ou a I'ignorance.

o Les conséquences des confrontations des enseignants a 1'agression adolescente
sont nombreuses : d'une part, cela peut se traduire par la détérioration de état phy-
sique et psycho-émotionnel de lenseignant, et dautre part, de tels actes d'agression
contribuent a la détérioration du climat scolaire et a une diminution de la capacité
de lenseignant a controler le processus éducatif.

o Il yaun manque de recherches consacrées a [étude de l'agressivité des adolescents
envers les enseignants, en particulier : [étude des facteurs contribuant a [émergence
de lagressivité des adolescents envers les enseignants, la fréquence de diverses
formes de comportement agressif dans les écoles russes, ainsi que des recherches
sur les qualités personnelles et les compétences professionnelles des enseignants
confrontés a l'agressivité des adolescents a leur égard.

« Lintroduction de mesures préventives pour prévenir les agressions des éleves en-
vers les enseignants nécessite une approche intégrée qui touche tous les acteurs du
processus éducatif : éléves, enseignants, administration et parents.

Introduction

Over the past decades, the problem of aggression in educational institutions has be-
come particularly relevant. Moreover, the problem and its discussion has gone be-
yond the school space and drawn the public’s attention. However, most studies exam-
ining this phenomenon focus on students and the relationships among them (Fisher
et al,, 2018; Farrell et al., 2018; Tillye et al., 2018). Little attention has been paid to the
problem of students’” aggressive behavior toward teachers.

The Russian media have described several cases in which a teacher became the
object of minors’ aggression. For example, on February 13, 2021, in the Republic
of Sakha (Yakutia), a tenth grader hit a Russian language and literature teacher in
the face. As noted in the press, the teacher made a remark about the student. Af-
ter the lesson, the teacher went out into the corridor, and the student hit her (In
Yakutia, a schoolboy ..., URL: https://ria.ru/20210215/shkola-1597562837.html).
An equally egregious case happened in Irkutsk, when a teenager stabbed a physics
teacher 9 times, because the teacher did not give the student a credit. A similar case
occurred in Krasnoyarsk involving an 8th grade student (Sobkin, & Fomichenko,
2012). Such manifestations of cruelty toward teachers are not isolated cases these
days.

It should be emphasized that, as a rule, the media highlight cases of extraordinary
physical acts taken against a teacher. But the aggressive behavior can also manifest
itself in the form of threats, insults, damage to property, or ignoring the teacher. As
noted in the study by V. Sobkin and A. Fomichenko, 46% of teachers reported en-
countering students’ verbal aggression, and another 43% of respondents reported that
indirect aggression was used toward them (Sobkin, & Fomichenko, 2012). The HSE
Laboratory of Educational and Youth Journalism conducted a study in which 2,800
teachers from 75 regions of Russia took part. Its results revealed that 70% of respond-
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ents had experienced various forms of bullying. According to half of the surveyed
teachers, the adolescents’ aggressive attitude was associated with the desire to increase
their standing among their classmates. It was also found that 50% of teachers experi-
enced bullying two or three times, and 6% were regularly bullied by students (Rean,
Novikova, Konovalov, & Molchanova, 2019).

However, it should be highlighted that there are still very few studies devoted to
this issue. The purpose of this article is to explore the problem of the manifestation
of aggressive behavior toward teachers. Our specific objectives are: 1) to assess the
prevalence of this problem; 2) to analyze the prerequisites of the manifestation of
aggression against teachers; and 3) to assess the consequences of such behavior not
only for teachers, but also for the entire educational process. The practical task is to
come up with recommendations for reducing and preventing aggression on the part
of students toward their teachers.

Results

Prevalence of Aggression Toward Teachers

Most of the studies that have addressed the problem of students’ aggression toward
teachers were pursued by international researchers (Longobardi et al., 2018; Woud-
stra et al., 2018; Yang et al., 2019; Moon et al., 2019; Berlanda et al., al., 2019; Curran
et al., 2019; Maeng et al., 2020; Huang et al., 2020, etc.). In a 2013 national survey
of nearly 3,000 teachers in the United States, 80% reported experiencing aggression
on students’ part at least once during the year (Espelage et al., 2013). The US Na-
tional Center for Education Statistics reported that from 1997 to 2001, 1.3 million
acts of aggression were committed against American teachers; 473,000 of them were
violent (Violence against teachers: A silent national crisis, URL: https://www .apa.
org/education/k12/teacher-victimization.pdf). The results of a study conducted on a
sample of Taiwanese students demonstrated that out of 14,000 students, 30% con-
firmed using at least one form of aggression toward their teacher.

Researchers have noted that the most common form of aggression toward teach-
ers is intentionally confronting them with the intent to cause psychological harm
(Chen & Astor, 2009). Not all acts of students’ aggression toward teachers involve
physical harm. Nevertheless, other forms of aggressive behavior, which may seem
minor at first glance, can have serious consequences. Such actions include ridicule,
insults, refusal to comply with the teacher’s demands, threats, passive-aggressive be-
havior, etc.

A Canadian study of 571 teachers looked at 15 types of violence against teachers.
In this study, 60% of teachers reported being subjected to name-calling and insults.
Nearly 50% reported students using offensive and obscene gestures toward them;
41% reported comments or complaints directed at them that could damage their
reputation; 40% reported being the target of intimidation; 34% experienced personal
property damage; and nearly 20% reported receiving physical threats (Burns, 2020).
A 2015-16 U.S. national survey found that about 10% of U.S. teachers had received
death threats, and about 6% had been physically attacked during the previous year
(Musu-Gillette et al., 2018).
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McMahon and colleagues investigated physical aggression toward U.S. teachers
and found that the most common form of aggression was physical contact (65%),
which included kicking, punching, pushing, biting, and headbutting. Moreover, the
researchers note that physical aggression using objects as weapons (e.g,, chairs, pen-
cils) is also fairly common (17%). Posturing was reported by 12% of teachers (it in-
cluded obscene gestures and actions, intentional invasion of personal space, etc.), and
4% of teachers reported the use of weapons (McMahon et al., 2019).

In addition to research aimed at the prevalence of aggression toward teachers
and the forms of its manifestation, attempts have been made to study the phenom-
enon taking into account the teachers’ socio-demographic characteristics, such as
gender and ethnicity. The results have been rather mixed. For example, Wei et al.
mention that violence is more common against female educators (Wei et al., 2013),
while other studies have found that violence is more common against male teach-
ers (McMahon et al., 2014). The differences in results may be partially explained
by the fact that teachers experience different forms of aggression. For example, fe-
male teachers are more likely to report verbal aggression compared to male teachers,
while male teachers are more likely to report threats and physical aggression (Berg,
& Cornell, 2016). Additionally, male teachers have been found to be more likely to
experience multiple instances of victimization compared to female teachers (Mar-
tinez et al., 2016).

Aggression toward middle and high school teachers was examined separately. For
example, Moon and colleagues state that middle grades’ teachers are more likely to
report higher rates of aggression than their counterparts in the higher grades (Moon,
McCluskey, & Morash, 2019). These findings are consistent with previous research
(Chen, & Astor , 2009; Moon, & McCluskey, 2016). The researchers explain this by
saying that adolescents in secondary schools are going through puberty, which is
more likely to lead to disobedience and aggression toward others, including teach-
ers (Moon, McCluskey, & Morash, 2019). Although research findings vary, they all
confirm that students’ aggression toward teachers is a real, long-lasting, impactful
problem that affects teachers around the world. The global prevalence of aggression
against teachers highlights the problem’s magnitude and raise concerns that this un-
der-researched area has detrimental long-term consequences for the lives of students,
teachers, and educational institutions as such.

Consequences

The ways in which students harm teachers are varied; in one way or another, they
have an impact on the teacher’s psychological, emotional, or physical state. Research-
ers have concluded that “teacher victimization can have significant negative conse-
quences for the education’s quality” (Wilson et al., 2011, pp. 2366-2367). And in our
opinion, the issue is not the direct impact on the quality of education, but rather an
indirect one. Teachers’ victimization has an impact on the teacher’s personality and
his/her emotional state, and leads to a decrease in motivation for professional activity,
which, in turn, affects the education’s quality as such.
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To date, there is a large body of research that confirms that aggressive actions
against teachers carry a range of negative consequences (Anderman et al., 2018;
McMahon et al.,, 2017b; Reddy et al., 2018; Huang et al. 2020; etc.). A literature re-
view by Espelate and her colleagues indicated that teachers’ victimization results in
“fear, physical and emotional symptoms, disruption of personal relationships, and
decreased job performance” (Espelate et al., 2013, p. 77). A study by Wilson and col-
leagues found that 86% of affected Canadian teachers reported a negative impact of
student aggression on their teaching performance (job satisfaction, burnout, etc.),
84% on emotional well-being, and 61% on physical health. (Wilson et al., 2011).

Victimization has been identified as leading to decreased teacher job satisfaction,
increased burnout, and increased intention to leave teaching (Kapa & Gimbert, 2018).
Therefore, more detailed research of the associations between different types of ag-
gression toward teachers and its consequences is necessary.

A survey conducted by Billett and colleagues revealed that students’ aggression
toward teachers resulted in severe consequences for teachers’ mental health and well-
being. Respondents said they experienced symptoms of anxiety, depression, and
post-traumatic stress disorder (PTSD) and admitted that they needed psychological
support. Some teachers took time off to cope with the stress and constant harassment
from students, others noted that these situations had an impact on all areas of their
lives, and several respondents reported feeling unsafe on school premises (Billett et
al., 2019). Burns and his colleagues found that when teachers experience victimiza-
tion by students, it contributes to a decrease in their self-confidence, self-efficacy, and
job satisfaction (Burns et al., 2020).

As international research shows, aggression toward teachers entails very serious
consequences, which manifest themselves in the deterioration of teachers’ physical
and emotional state and can lead to serious mental consequences. In addition, the
consequences of a teacher’s victimization can affect not only his/her state, but also
the total educational process, and relationships in the classroom and with the school
administration. Since the teacher plays an important role in shaping the child’s per-
sonality, aggression toward him/her can provoke a loss of his/her professional author-
ity in the class and a violation of role function. Essentially, the ability to control the
educational process is lost or sharply reduced.

Thus, the problem of aggression toward teachers affects not only the teacher’s
personality, but also the entire educational process, which is why it is so important to
find the causes of this phenomenon. Many international researchers have attempted
such a search using various psychological theories.

Attempts to Explain the Reasons
for Students’ Aggressive Behavior Toward Teachers

Attempts to find the reasons for students’ aggressive behavior toward teachers and
ways to combat it have been made by several foreign researchers (SooHyun, & Wil-
cox, 2017; Moon, McCluskey, 2018; Kapa et al., 2018, etc.). As Espelage and colleagues
indicate, the dominant theory that may explain violence against teachers comes from
Bronfenbrenner’s social-ecological model (Espelage et al., 2013).
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Based on this model, an individual’s development proceeds in two directions. On
the one hand, a person himself/herself restructures his/her living environment, and
on the other hand, he/she is influenced by other elements of this environment. The
environment of development consists of four ecosystems nested within one another.
The first is a microsystem, which includes the subject himself/herself, his/her imme-
diate environment, and the social structures to which he/she belongs (family, peers,
school, etc.) (Hertler et al., 2018).

Next is the mesosystem. It is formed through the interconnections of two or more
microsystems. At the mesosystem level, a child’s development can be influenced by
formal and informal connections between family and school, or family and peer
group. For example, regular parent-teacher interaction can have a positive impact on
a child’s success in school (Kraig & Bokum, 2019).

Then, there’s the exosystem, which includes those aspects of the social environ-
ment or social structures that are outside the sphere of a person’s direct experience,
but which affect him/her. And finally, there is the macrosystem, the environment’s
outer layer. It contains the ideology, attitudes, laws, traditions, and cultural values of
the society in which a person lives. Despite the fact that interventions that stimulate
and support the course of an individual’s development can be carried out at each level
of this model. Those at the macrosystem level play a more significant role, since they
affect all of the others (Kraig, & Bokum, 2019).

As McMahon and his colleagues rightly note, from the socio-ecological model’s
point of view, aggression toward a teacher should be considered a multi-level system,
and take into account the teacher’s interaction with all subjects involved in the edu-
cational process (i.e., students, colleagues, management, administration, etc.). It is by
assessing these complex interactions that we can begin to understand and address the
problem of students’ aggression toward teachers (McMahon, 2017a).

In a study of teacher victimization predictors, Gottfredson et al. tried to use in-
dividual, school, and social factors (Gottfredson et al., 2005). His research included
a sample of teachers and students from 254 middle and high schools in the United
States. The results indicated that less teacher victimization was associated with con-
sistent class order (including fairness and clear expectations) and a pleasant psycho-
social school climate (i.e., morale, administrative leadership, and planning). Multi-
variate analysis results demonstrated that schools with greater concentrations of poor
students, African American students, and African American teachers reported less
favorable psychosocial climates, which in turn were associated with greater teachers’
victimization (Espelage et al., 2013).

Thus, for a more detailed consideration of the problem of students’ aggression to-
ward teachers, it is necessary to take into account not only the social-role interaction
between teachers and students, but all aspects of the educational process.

Moreover, Finkelhor and Asdigian’s theory of target congruence may be appli-
cable to explain the causes of aggression toward teachers. This theory includes three
key dimensions: target vulnerability, target gratifiability, and target antagonism.
Target vulnerability refers to the inability of potential victims to resist aggression
directed at them (Choi et al., 2020). It is characterized by the fact that a person is
vulnerable due to certain of his/her individual qualities (physical characteristics,
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emotional deprivation, psychological problems, etc.). If a teacher is significantly in-
ferior to a student in terms of physical characteristics (gender, height, weight, etc.),
for example, this may be an obstacle to the teacher’s ability to defend himself/herself
against an aggressor.

Target gratifiability is defined as the possession or attribute of the victim that
aggressors can use as a means of victimization (e.g., material objects, social status,
power, etc.), which can subsequently be damaged or stolen by the aggressor. An ex-
ample would be a situation in which a student, in order to improve his/her reputa-
tion in the class, may humiliate or insult the teacher, thereby undermining his/her
authority. Target antagonism indicates that the victims possess those skills, attributes,
or characteristics (including personal ones) that cause negative reactions in the ag-
gressor. For instance, a teacher’s racial background may increase the likelihood that
he or she will be the target of anti-ethnic hate violence on the student’s part. Target
congruence theory postulates that various personality traits increase the likelihood of
certain types of victimization due to variations in these three key dimensions (Moon
& McCluskey, 2018).

Recent research has tested the applicability of target congruence theory. Our
study, conducted on a sample of over 4,100 teachers, examined whether target vul-
nerability and target antagonism were significantly associated with teachers’ victimi-
zation. The results showed that teachers who demonstrated hesitation when con-
fronting students (emotional and psychological vulnerability) were more likely to be
subjects of victimization, in contrast to those teachers who demonstrated authority
(emotional and psychological invulnerability). Additionally, research has revealed
that punishing students for misbehaving caused antagonism on the aggressors’ part,
thereby increasing the teacher’s likelihood of becoming a victim (SooHyun, & Wil-
cox, 2018).

There are other theories that have been used to identify the mechanisms of ag-
gression toward teachers, such as Crick and Dodge’s model of social information
processing. This model consists of several interrelated information-processing stages,
such as perception, decoding, interpreting information, clarifying goals, predicting
and constructing possible counter reactions, and selecting possible counter-reactions
and their implementation (Guy et al., 2017). Each of these stages can lead to infor-
mation distortion due to the personal characteristics of the participants in the com-
munication, and their accumulated experience of social interaction, as well as to the
communication forms used. Thus, those same aspects that, from the teacher’s point
of view, are positive directives, may be interpreted by students as hostile, and thereby
lead to them choosing and implementing destructive reactions toward the teacher.
Conversely, there may be situations where a teacher interprets a student’s neutral or
positive actions as negative or hostile. The development of this problem is related to
the social-perceptual mechanisms of aggression. Here it is important to highlight
the subjectivity of the interpretations of the communication participants’ behavior.
As stated by A. Rean, those actions that a person may regard as threatening may not
actually be so. (Rean, 2016).

Currently, there are a significant number of insufficiently studied issues related
to the problem of students” aggression toward teachers, both in international and
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(especially) Russian psychology. For a deeper understanding of this problem in Rus-
sia, research is needed that focuses on revealing the extent of aggressive influence on
teachers; in addition, it is important to understand what forms of aggressive behavior
are common in Russian schools. The questions of the features of the personality of
the teachers toward whom aggression is manifested and determining the causes of
this phenomenon also remain open.

In-depth research on the phenomenon of aggression toward teachers will allow
us to develop the necessary conditions for changing the current situation in the
school environment. Educational institutions must pay due attention to prevention
and implement a set of measures aimed at creating a favorable school climate. In this
regard, A. Rean and M. Novikova mention the need to introduce comprehensive
programs for the prevention of aggression in schools, including work with all the
school community representatives — from students to school administration - em-
phasizing that a good school climate is the most important factor not only for the
emotional well-being, but also the intellectual development of students (Rean, &
Novikova, 2019).

Prevention

To date, there is a lot of research investigating the association between school climate
and aggressive behavior (Turner et al., 2018; Reaves et al., 2018; Acosta et al., 2019;
Varela et al., 2019). Negative school climate has been found to precede lower well-
being scores (Aldrup et al., 2018; Aldridge et al., 2019; Lazaro-Visa et al., 2019), while
a positive school climate has the potential to mitigate teachers’ victimization (Grey
et al., 2017; Bear et al., 2017; Espelage, Hong, 2019; De Cordova et al., 2019; Teng et
al., 2020).

The empirical studies by A. Rean and colleagues have demonstrated that a positive
school climate is negatively associated with students’ levels of aggression at school.
Moreover, nature of school rules has a significant association with student aggression
and school relationships (Rean et al., 2020). A positive school climate consists of vari-
ous components, which include relationships among members of the entire school
community, as well as the clarity and predictability of the school environment as such.
Therefore, the introduction of clear school rules and focusing on the relationships
between participants of the entire educational process, not just on those participants
involved in bullying, are integral components of most anti-bullying programs in vari-
ous countries (Molchanova, & Novikova, 2020).

Combating aggression toward teachers requires a comprehensive effort across
the entire school system. Such efforts must consider multiple layers of influence and
complex interactions between systems. A holistic approach to combating aggression
in school must involve all participants of the educational process, namely: students,
teachers, administrators, parents, etc. First, it is necessary to monitor the prevalence
of aggression and its manifestation at the educational institution. Understanding the
general situation will allow us to develop the necessary preventive measures for a
specific case.
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It is also necessary to take into account that in situations of aggression toward
teachers, the teacher may feel unsafe at the educational institution premises, and ex-
perience anxiety or fear. Therefore, support from the school administration for those
teachers against whom aggressive actions were aimed is very important. Research
demonstrates that lack of support from management is associated with higher vic-
timization rates (Martinez et al., 2016; McMahon et al., 2017b).

The main goal of any preventive program is to create a favorable atmosphere
in which all participants of the educational process can feel comfortable and safe.
Preventive measures may include creating positive school norms and climate, train-
ing teachers in coping skills and emotional responses to student bullying, organ-
izing student and parent classes to increase awareness of bullying and its conse-
quences, and promoting communication and support at all levels of the educational
system.

Conclusion

Aggression toward teachers at school is a fairly common problem, but it is rarely men-
tioned, except in cases where physical violence is used against a teacher; these are the
cases that get covered in the media.

The prevalence of aggression toward teachers around the world raises concerns
that it has serious and long-term consequences for the lives of students, teachers, and
the education system as such. To further study the problem, research is needed that
would expand and deepen understanding of this aggression. The research should be
aimed at identifying the prevalence of aggression, determining its forms, and study-
ing all participants within the educational system.

In addition, it is necessary to analyze and develop new psychological theories
and models that explain the causes of aggressive behavior toward teachers, which
would help not only to deepen the understanding of this area, but also to develop a
set of preventive measures aimed at combating it. Teaching in itself is quite stressful.
The emergence in modern conditions of an additional factor — students’ aggression
toward teachers — aggravates the problem of teachers’ stress-tension and professional
burnout. Therefore, increasing attention to this problem and finding ways to reduce
the prevalence of aggression toward teachers is an extremely urgent task in both a
scientific and practical sense.
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